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Executive Summary

This Graduate Tracer Study (GTS) report, conducted by the Federal Technical and
Vocational Training Institute (FTVTI), evaluates the effectiveness of training programs in the
Department of Leather and Leather Products Technology. The study aims to assess the
quality, relevance, and effectiveness of these programs in equipping graduates with the
necessary skills for employment in the manufacturing sector.

It employs a systematic structure that includes sections on Introduction, Objectives,
Methodology, Results, Conclusions, and Recommendations for evaluating the TS. The initial
section describes an overview of the Institute's history, core competencies, and the purpose of
the research. It is a government-owned institution that was established lawfully to meet labor
market demands and develop a flexible, driven workforce at the lower and middle levels that
can propel economic growth and development by strengthening and modernizing TVET
trainers’ and industry practitioners' skills. The Institute is enhancing the outcome-based
training provided to technicians and trainers in Manufacturing Tools and Die, Leather and
Leather Products, and Manufacturing of a variety of products using Ethiopian Occupational
Standards (EOS).

Obijectives: The tracer study aimed to assess the employability and performance of graduates
from FDRE TVT Institute's Leather and Leather Products Technology programs (both long-
term and short-term). Key objectives included evaluating training effectiveness, identifying
employer expectations, and aligning curricula with labor market demands.

Results: Graduate Employability: 86.5% of long-term graduates secured employment within
six months, with 81.9% in permanent roles. 63.7% reported their jobs closely aligned with
their field of study. Education sector absorbed 82% of employed graduates, while
manufacturing employed 4.5%. Training Relevance and Satisfaction: 82% of graduates
agreed their training was relevant to their occupation. 72.8% were satisfied with skills
acquired, though 4.5% expressed dissatisfaction. Employers rated graduates' technical skills
positively (38.5% "Good,” 30.8% "Very Good"), but noted gaps in soft skills like
communication and work ethics.

Employer Feedback: 87.5% of employers were satisfied with short-term training quality. Key
recruitment criteria: field of study (10/13), experience (8/13), and CGPA (6/13). Skill
shortages were severe for skilled workers (mean: 4.69/5) and technicians (4.50/5).

Institutional Resources and Challenges:

viii



o Practical workshops and teacher competence were highly rated (mean: 4.21 and 4.14/5,
respectively).

o Weaknesses included limited entrepreneurship training (2.93/5) and job placement
support (3.14/5).

Recommendations:

e Revise the curriculum to include more training in CAD/CAM, patternmaking, and
leather machinery operation.

e Strengthening industry linkages for cooperative training and job placement support.

e Invest in updated training facilities and equipment, particularly in areas involving
advanced technologies.

e Expand soft skills and entrepreneurship training, with emphasis on work ethics,
adaptability, and communication.

e Enhance support for graduate career development and continuous professional training,
particularly in supervisory and technician roles.

¢ Increase feedback mechanisms through regular employer engagement and curriculum

review based on occupational standards.

Chapter 4 presents a comprehensive trend analysis of the study conditions and provisions in
the Leather and Leather Products Technology Department, drawing on data from graduate
tracer studies and employer feedback over a three-year period. The findings reveal a
consistent upward trend in both long-term and short-term graduate performance, particularly
in communication, technical skills, and workplace readiness. Employers have reported
increasing satisfaction with graduates’ competencies, while graduates themselves noted
improvements in instructional quality, practical training, and entrepreneurial preparation.
However, challenges remain in areas such as infrastructure, recreational activities, and
training accessibility. The chapter concludes with targeted recommendations to sustain

progress and address persistent gaps.



CHAPTER-ONE
1 INTRODUCTION

1.1Background of Study

Graduate tracer studies are very important activities and serve as a tool that can assess the
effectiveness of training and employment outcomes of graduates from higher education
institutions. The study also offers input on the training quality on how to prepare students for
employment role. In addition to this by conducting tracking graduates over time universities
can gather information from their graduates.

The concept of tracer studies that originally dates from the 1970s aims to understand the
associations that they have started to make with employment and education - (Perkins et al.,
1994). Since the inception of tracer studies this methodology has evolved by adopting various
quantitative and qualitative approaches which have also provided a comprehensive view of
graduate outcomes (Wang & Zhuang, 2018). These studies are often utilized through the use
of surveys, interviews and focus groups to capture a large range of experiences and
perspectives.

Tracer studies play a vital role in informing policy decisions and institution-based strategies.
By identifying gaps between education and employment they can help develop a curriculum
that is modified to build upon this which in turn can have a positive effect on the overall
alignment of the curriculum with labor market demands (Kraak, 2005). In recent years the
value of tracer studies has increased with a particular increase in the context of the rapid
technological changes along with evolving job market demand. Understanding of the
pathways that the graduates take can be used effectively by teachers and therefore can result
in the development of frameworks for education that respond to these changes (Billett, 2014).
Limited number of universities and colleges in Ethiopia has initiated tracer studies in order to
assess the career outcomes of their graduates. However, the majority of universities in the
country face significant challenges in conducting tracer studies due to budget constraints.
There is a significant gap between the teaching programs and the industry needs within the
country and this highlights a need to reassess the curricula of institutes and educational
institutions in order to improve and align the curriculum with the demands of the market. As
a result, a number of issues persist when it comes to the employability of graduates and
acceptance by the employers is key issues that have not been adequately addressed.
Moreover, the Ethiopian labor market is faced with a dynamic and very fast-changing nature
which necessitates the need for ongoing and comprehensive tracer studies in order to ensure

the evolving trends of the industry which are being quite dynamic. If frequent and thorough



studies are conducted by educational institutions, institutes are better able to identify and
understand the skills and competencies that are necessary in the workforce. This is ultimately
going to allow for a better understanding of the vocational offerings made by the institutions
for better employability and job satisfaction within the job market.

Even though industrial sectors are expected to provide a significant opportunity for the
overall development of the country as well as for economic growth, they need skilled human
power to achieve their goal. In this regard, vocational training institutions and universities are
responsible for training qualified graduates. The manufacturing sector plays an important
role in this development of the country’s economy using trained graduates and technology.
This can sustain the development of the nation through working together with the
stakeholders.

However, a critical challenge of industrial and manufacturing sectors is the shortage of
qualified human resources, specifically lack of skilled workers for some areas like tool and
die makers together with a lack of qualified training in leather technology practices. The
shortage of qualified experts’ affects the sector's ability to innovate, improve productivity and
allow it to compete effectively both in local and global markets. Due to shortage of trained
workforce, the manufacturing sector has a difficult time achieving its full potential and there
are constraints on where the country can go both in terms of economic growth and
development (Oqubay et al, 2019).

The essential entity element when providing skill-development programs for TVT trainers
and industry professionals is the Center of Excellence (CoE) dedicated to precision tools and
die making and leather technology. Establishing such a CoE is crucial for the delivery of
high-quality TVET programs that align with global best practices. This initiative is especially
important for the FDRE TVT Institute and its satellite colleges where training is required in
advanced classroom-based roles that involve critical technology skills. Precision
manufacturing methods including tool and die making and leather technology are of great
importance in the processing of innovative high-quality products. These methods will
improve the manufacturing industry by helping to enhance the capability of the sector and
also contribute to economic growth through the facilitation of competitiveness in the global
market. By investing in a CoE we can provide training to the organizers and industry
professionals, equipping them with enough skills and knowledge to perform with quality in
these fields. Furthermore, the establishment of a CoE will create a dynamic ecosystem of
collaboration between educational institutions and industry stakeholders that is essential for

ensuring that TVET training provided meets the ever-changing needs of the industry.



Ultimately by prioritizing the development of a skilled workforce with high levels of skill in
precision manufacturing Ethiopia will be able to improve its industrial sector and drive
sustainable economic progress.

Furthermore, the research and development program can help to enhance the manufacturing
industry by improving its cost and competitiveness in the markets. As the Center of
Excellence in Precision Tool and Die Making and Leather Technology, there are significant
expectations, particularly regarding the establishment of new guidelines for the training and

professional development of TVT instructors and industry professionals.

1.2Addressing Skill Gaps

One of the aims for FDRE TVT Institute is to diversify its undergraduate and graduate
programs to address the demand of qualified human power. In addition to the regular training
programs, the institute has provided short term training to fill the skill gaps of the graduated
trainees to address the labour market. De Gobbi, M.S. (2006/1) studied the condition of the
Ethiopian labor market, along with employment and income security and highlighting the
presence of the skills gap that unable to address labor market demand. A key report by the
World Bank in 2007 highlights the dynamics of the labor market, addressing the challenges
and future prospects in Ethiopia. This report offers valuable insights into how to navigate
these difficulties. To address these issues, the current research proposal emphasizes the labor
market as a critical concern and supporters for the training to be relevant and aligned with

employability needs.

The effect of competency-based training on the employability of technical and vocational
graduates in Ethiopia has been reported by Birhane Sime Geressu (2017). The author stated
there are challenges of TVT including inadequate allocation of relevant resources, lack of
teaching materials with limited quality academic and support staff and insufficient industrial
internship opportunities. The author also emphasized that some employed graduates were
unable to demonstrate employability skills and knowledge for the job, according to his
qualitative data.

The Center of Excellence in Precision Tool and Die Making and Leather Technology has
been established under the FDRE TVT Institute as part of this project aimed at modernizing
existing facilities to meet global standards. The training strategies also encourages instructors
to involve at the Center of Excellence and advance beyond their current technological

practices and experiences to enhance teaching and learning methods for TVT students in



response to the labor market. Additionally, the CoE emphasizes the importance of future
graduates preparing for their careers by delivering quality training utilizing the latest and

most advanced technologies

The current proposal emphasizes conducting a Tracer Study of graduates from the
manufacturing and leather technology programs in 2024. This study aims to effectively
monitor graduate performance in both fields. It seeks to investigate the gap between the
training provided and the actual needs of the labor market, helping to clarify the true demand
and supply dynamics. By addressing issues of relevance and quality, the Tracer Study will
identify the strength and skill gaps of regular and short-term graduates, and the result will be

taken for the improvement of curriculum.

Overall, the Tracer Study will provide valuable feedback aimed at improving the training
programs and methodologies at the TVT Institute. It will encompass a comprehensive range
of employment status, assessing how effectively our training led to job opportunities within
the manufacturing and leather products sectors. By analyzing graduate outcomes and industry
needs, the study will facilitate a deeper understanding of how to align training with market
demands, ultimately enhancing the employability of graduates in these vital economic areas.

1.3Statement of the Problem

Conducting graduate tracer study at TVTI (Technical and Vocational Training Institution) is
prompted by several critical challenges that revolve around the employability of graduates,
the relevance of training programs, the quality of training delivery, and access to further

training opportunities. The detailed problems cover:

Firstly, concerns arise regarding the employability of TVET college graduates in the
contemporary job market. There is a need to understand whether graduates possess the
necessary skills and competencies sought by employers. The dissatisfaction of employers
with the skills of graduates may indicate potential gaps in the education and training

provided.

Secondly, questions are raised about the relevance of TVET training programs to the current
industry demands and technological advancements. Rapid changes in technology and
industry requirements may render certain training programs outdated, necessitating an

assessment of the curriculum's alignment with real-world needs.



The third challenge pertains to the quality of training delivery at TVET colleges. Issues such
as outdated equipment, inadequate resources, and a mismatch between theoretical knowledge
and practical skills may impact the overall quality of training. Ensuring that graduates receive

high-quality education is essential for their preparedness for the workforce.

Access to further training opportunities is another area of concern. Graduates may face
challenges in accessing advanced courses or continuous learning opportunities beyond their
initial TVET program. Identifying and addressing barriers to further education is crucial for

the ongoing development of graduates' skills.

Additionally, there may be a notable gap between the expectations of employers and the
skills possessed by TVET graduates. Bridging this industry-academia gap is vital for ensuring

that graduates are well-equipped with the skills needed in the workforce.

Tracking the career progression of TVET graduates is also a significant aspect.
Understanding how graduates fare in their careers, whether they face stagnation or
advancement, provides valuable insights for evaluating the long-term impact of the training

programs.

Lastly, there is a need to get feedback from the respondents for effectiveness of TVTI
training through feedback mechanisms. Establishing channels to gather feedback from
graduates, employers, and other stakeholders is essential for continuous improvement. This
feedback loop helps identify specific issues and areas for enhancement, fostering a
collaborative approach between the education sector and industry. In essence, the initiation of
a graduate tracer study is driven by the imperative to address these challenges, make
informed decisions, and enhance the overall quality and effectiveness of training programs

for the benefit of both graduates and the industries they serve.

In this regard, different nations are attempting to bring their national economies, local and
regional labor markets, and educational requirements and goals closer together. This is
largely due to an international consensus that, despite being challenged, contends that
individuals and organizations must regularly adopt new abilities and information in order to
address the difficulties of an increasingly dynamic and uncertain economic environment
(Unwin, 2003). Such innovations raise significant concerns about the substance of curricula,
how learning occurs in the classroom, how students acquire skills, and the knowledge of

educational professionals. It is challenging to build any synergy between the labor market



and the economy in a setting where there is a lack of a systematic and accurate analysis of the
employment outcomes of vocational training graduates, as is the case in Botswana. Tracer
studies may be utilized in these situations to keep the curriculum current and offer graduates

specific benefits that will increase the marketability of vocational programs.

The formulation of policy to address some of the societal issues, such as unemployment,
could be helped by having adequate knowledge of the employment outcomes of vocational
training graduates. Since there is such a strong correlation between market demands and
training programs, Ethiopia does not appear to follow this trend. Similar to what Sandhaas
and Winkler (2011) discovered, there is a very poor practice of carrying out tracer studies to
assess the caliber of graduates and the degree to which employers are satisfied with the
programs provided by TVET colleges. The employment rate for graduates has been rising,
and this discrepancy is impacting institutions' ability to evaluate the value and relevance of

their own programs.

Because of this, there is an urgent need for individual institutions to conduct tracer studies to
understand the employability of their graduates and the satisfaction of employers and to plan
effective interventions on the content and delivery of training to ensure that it is current and

in line with labor market demands.

1.4 Objectives
1.4.1 General Objective

The general objective of this research is to carry out a tracer study on the FTVTI graduates in
the fields of leather and leather products technology to assess the effectiveness of developing

competency-based training programs that are relevant to market demand.

1.4.2 Specific objectives

e Assessing the employability of Short-term & Long-term TVTI Graduates in leather and
leather products technology in the labor market for the years 2023/24 (2016 EC).

e Assessing the effectiveness of Short-term & Long-term programs in leather and leather
products technology in the labor market for the years 2023/24 (2016 EC).

e To determine the qualities/skills that employers look for in graduates of leather and
leather products technology.

e To assess the graduates’ knowledge, skills, and attitude toward the work they are

performing as perceived by employers (TVET College & industries).



e To study the FTI’s training approach for updating its leather and leather products
technology programs (including the training resources, environment for learning, and
other provisions).

e To assess the satisfaction of beneficiaries including industries.

e To Conduct last 6 years comparative assessment to determine the contemporary progress
(trend)in terms of quality, relevance and efficiency of the training being provided.

e To understand the perception of industries about the training program and graduate
competency.

1.5 Scope

The FTVTI leather and leather products technology graduates (short-term and long-term) will
be the subject of this tracer study in 2023/24. This study will include regular and short-term
program students from the two departments.



CHAPTER TWO
2. METHODOLOGY

2.1 Study Design

Conducting tracer study in the leather and leather products technology department is crucial
to understand the weakness and strength of graduates from FTI. The survey will look to
assess the employability of graduates as well as their career progression providing an analysis
of skill gaps and strengthening the curriculum. A cross-sectional descriptive survey will be
employed to assess graduate employability, employer satisfaction, and institutional
intervention in the manufacturing, precision tool and die making, and leather and leather

products technology sectors.

A mixed approaches strategy also will be utilized to produce complete data. Data will be
collected in both a quantitative and qualitative manner. Both quantitative and qualitative
research methods will be applied in this tracer study. Based on the nature of the specific
objectives, a mixed approach will be used to gather data from three target groups that include
both qualitative and quantitative information. A more thorough understanding of the issues
relating to the study environment and employment of the manufacturing and leather and
leather goods graduates of the FDRE TVT Institute will be provided by such an approach,
which has the benefit of permitting triangulation. This study will employ data triangulation,
which combines the use of single variable and multivariable techniques with the use of both

quantitative and qualitative data sources (methodological triangulation).

2.1.1 Dependent Variables

Six factors or variables have be the main focus of this tracer study's efforts to identify a
result. These include the employability of graduates in leather and leather products
technology, the applicability of training received at FTI, the degree of job satisfaction and
connection between education and employment, hiring practices and selection criteria used
by employers, and the level of satisfaction shown by employers to their hiring of graduates in

leather and leather products technology.
2.1.2 Independent Variables

The independent variables are characteristics (such as backgrounds and demographics) of
graduates in the industries of leather and leather products, and employer organizations. Data
on graduates' and employers' personal characteristics (sex, age, marital status, graduation

year, degree of qualification), as well as employers' characteristics (sector, location), will be



taken into consideration as potential predictors. On the other hand, data will be collected
from the FTVTI to assess how they view the quality of their graduates and the tradition of
ongoing curriculum improvement in order to reduce the gap between their training and the

demands of the demand side.

2.2Data Collection Instruments

To gather comprehensive information from key stakeholders, three distinct types of
structured questionnaires were employed targeting FDRE TVT Institute of Leather
Technology trainers, employers, and TVET graduates. These questionnaires focused on
various aspects including graduates' employability, the perceived value of the training
received at FTVTI, job satisfaction, study conditions, employer hiring practices and selection

criteria, and stakeholder satisfaction with FTVTI's training resources.

In addition to the questionnaires, in-depth interviews were conducted to obtain qualitative
insights. The interviewees included two higher officials, the heads of the two departments,
and four trainers from each department within the FTI. Furthermore, three additional higher
officials were interviewed to assess the broader institutional context. These interviews
explored the general status of teaching aids, study environments, program support
mechanisms, challenges encountered, student intake conditions, quality assurance practices,

program diversity, and how well current programs align with labor market demands.

2.3 Data Quality Control

To ensure the reliability and validity of the data collected, multiple quality control procedures
were implemented throughout the research process. First, the questionnaires and interview
guides were carefully designed to minimize the possibility of inconsistencies and ambiguous
responses. Second, a two-day training session was conducted for five data collectors to ensure

their understanding of the instruments and the proper procedures for data collection.

Supervisors were assigned to oversee the data collection process, with each supervisor
responsible for managing and monitoring the daily activities of the five data collectors under
their supervision. These supervisors, who also served as part of the research team, regularly
reviewed the collected data to check for consistency and accuracy. In cases where issues such

as missing values, inconsistent responses, or implausible figures were identified, immediate



feedback was provided to the respective data collectors and supervisors. They were instructed

to follow up with the respondents—particularly graduates—to rectify the issues.

Additionally, five data encoders were recruited and trained to accurately enter the data into
the SPSS statistical software for subsequent analysis, ensuring the integrity of the dataset.

2.4 Data Analysis
Both quantitative and qualitative methods of analysis were deployed to examine the data that

has been collected.
2.4.1 Quantitative Analyses

Inferential and descriptive statistical techniques like the independent samples test, analysis of
variance (ANOVA), and linear regression were used to statistically examine the data
collected through the close-ended portion of the questionnaire. For quantitative data MS-

excel and SPSS software will be utilized.
2.4.2 Qualitative Analyses

Thematic analyses were deployed to examine the qualitative data. Codes will be created and
implemented first. The identification of themes, patterns, and correlations will come next.
The data will then be summed up. The results of the analysis are then provided in tabular and

graphic form, along with verbatim qualitative statements as required.

2.5 Ethical Considerations

This study was conducted with the consent of the FDRE TVT Institute ESTRIP project,
supported by a written approval letter. The selected graduates were informed about the
objectives of the study prior to the interviews, after which their consent to participate was
requested. Data collectors followed a standardized process to explain the purpose of the
research, and participation was granted either through verbal or written consent, depending

on the participants' preferences.

Participants were clearly informed that providing their names was not required and that their
responses would remain confidential. The study ensured that no graduate experienced any

physical or psychological harm as a result of their participation.

All scholarly concepts, tools, or contributions originating from other individuals or
organizations were properly acknowledged to maintain academic integrity. The researchers

remained committed to fully and honestly disclosing the findings of the study. Overall, the
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ethical considerations addressed informed consent, data confidentiality, participant

protection, proper attribution, and the assurance of no harm to any participant.

2.6 Dissemination of Results

The draft version of the research report was presented to ESTRIP project participants for
discussion and validation. Feedback and suggestions received during the validation workshop
were carefully considered and incorporated into the final version of the report. The finalized
report was then submitted to the relevant stakeholders, including the FDRE TVT Institute.
Additionally, a proceedings version of the research outcomes was prepared and made

publicly available.
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CHAPTER THREE
3. RESULTS AND DISCUSSIONS
The FTVT Institute's leather technology graduates were the main focus of the tracer study.
These alumni work for TVET organizations, industries and institutions in all four of the
nation's regions. As a result, information gathered from the graduates’ employers was
examined. The subsequent subsection of this chapter presents the analysis's findings and

outcomes.

3.1 Long-term Graduates’ Findings
In this tracer study, it was planned to consider all 22 graduates of Leather and Leather

Products technology and data was gathered from all 22 respondents. Thus, the tracer study's

overall response rate is 100% that cover graduated in the year 2023/24.
3.1.1 Socio-Demographic Characteristics

Socio-Demographic Characteristics includes the graduates' age, year of graduation, gender,
marital status, graduation year and degree of qualification. Table displays the frequency

distribution of the sociodemographic characteristics of the graduates.

Table 3-1 Demographic characteristics of graduate respondents

RESPONDENT DEMOGRAPHY

Frequency Percent
Male 11 50%
Gender
Female 11 50%
Year of Entry 2013/2021 22 100%
Year of Graduation 2016/2024 22 100%
Below 25 2 9.1%
31-35 7 31.8%
36 — 40 2 9.1%
Place of Graduation Main Campus 22 100.0%
Faculty at Federal TVTI Textile Apparel Fashion | 22 100.0%
Technology
Field of study/occupation Leather and  Leather | 22 100.0%
Products Technology
Addis Ababa 15 68.24%
Current Location Central Ethiopia 1 4.5%
Sidama 3 13.63%
South Ethiopia 3 13.63%
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A total of 22 respondents from the regular program participated in the employability survey.
The demographic profile of these respondents is presented in Table 3.1 above. The
distribution of gender shows an equal number of male and female graduates. Regarding age,
approximately 50% of the respondents fall within the 26-30 years age range, 31.8% are in the
31-35 years range, and another 9.1% are between 36-40 years old. Only 9.1% of the
respondents are below 25 years of age. Additionally, all the respondents are graduates of the
FTVTI main campus in the Faculty of Textile, Apparel, and Fashion Technology. With
respect to their qualification, Table 3.1 shows that all of the graduates were Bachler Degree
graduates. Concerning geographical distribution, majority of the graduates were working in
the capital city of the country while Sidama and South Ethiopia took second majority of

graduates.
3.1.2 Employability of Graduates

Regarding employability of graduates the findings as presented in Table 3.2 below, indicate
that 86.5% of the graduates from the regular program (45.5% male and 41% female) secured
employment within six months after graduation. This results in a Graduate Employment Rate
(GER) of 86.5% for both male and female graduates within six months of completing their
studies. Additionally, 13.6% of the graduates are pursuing further studies. Among the
graduates employed, 81.9% have secured permanent positions, while 4.5% are employed on a
temporary basis.

Table 3-2 Employment Status

Employment Status
Gender Frequency Percent
Employed in an organization | Female 9 41%
Male 10 45.5%
Unemployed (dependent on | Female 0 0
Parents) Male 0 0
Attending further education Female 2 9.1%
Male 1 4.5%
Employment Basis Temporary 1 4.5%
Permanent 18 81.9%

3.1.3 Duration took to be employed after Graduation

To trace the past employability history of the graduates after their initial graduation,
respondents were asked to indicate the time taken to secure their first job, as shown in Table
4.4 below. The results reveal that 41% of the graduates had previous employment before

joining FTVTI and returned to their former jobs after graduating. Additionally, the study
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shows that 45.5% of the graduates found employment within less than six months of
graduation, while for 13.5% of them are on further training.

Among the employed graduates, the education sector absorbed the majority, with 82% of
them being employed in educational institutions, reflecting the strong demand for trained
professionals in this field. The manufacturing industry, which aligns with the institute’s focus
on vocational training, employed 4.5% of the graduates.

In terms of geographical distribution, most of the employed graduates secured job
opportunities in four key regions: Addis Ababa, Central Ethiopia, Sidama, and South
Ethiopia. This suggests that the employment market for these graduates is concentrated in
specific regions, which may influence future training and employment strategies for the
institute.

Table 3-3 Duration took to be employed

Srequenc Percent
... | Below 6 Months
How long did it} o oo 10 45.5%
take you to find
our job  after hidchs
y J Already I was on work during and after FTVTI
Federal TVTI 0
raduation? Female 4 9 41%
g ' Male 5
Education and training (TVET College, University,
. ) 18 82%
working with Manufacturing company 1 4.5%
Other, please specify 3 13.5%
Addis Ababa 13 59.5%
Place of Central Ethiopia 1 4.5%
employment Sidama 3 13.5%
South Ethiopia 2 9%

3.1.4 Education received at FTI and Employment

In the study, graduates were asked about the alignment between their current job and their
field of study. Among the 86.5% of graduates who are currently employed, a significant
portion indicated that their current position closely aligns with their academic background.
Specifically, 63.7% of the employed graduates indicated that their current position directly
matches their area of study, suggesting that they are working in roles that fully utilize their
academic qualifications and skills. Additionally, 18.2% of the employed graduates mentioned
that their job somewhat aligns with their field of study, meaning their work may involve
related tasks or skills but may not fully reflect their academic training. On the other hand,

4.5% of the graduates reported that their current job does not align with their field of study at
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all, implying they are working in roles outside their academic specialization. The detailed

results of this data are presented below in

Table 3-4 Education received at FTI and Employment

If you are employed (paid or self- employed), what is the relation between your field of study
and work position?
Frequency Percent
My work position and field of study matches exactly 14 63.7%
My work position and field of study matches somehow 4 18.2%
My work position and field of study are unrelated 1 4.5%
No, I am not employed (paid or self) 3 13.6%

3.1.5 Applicability of training received at FTI

3.1.5.1 Adequacy and Relevance of Knowledge and technical skills Acquired at

Federal TVTI

Table 3-4 presents graduates' level of agreement regarding the adequacy and relevance of the

knowledge they acquired at Federal TVI, including their theoretical understanding of

concepts, principles, and procedures related to their occupation, field of study, and

department. A substantial 82% of graduates reported that they "agree" that the knowledge

they gained at Federal TVTI is relevant and closely related to their occupation and field of

study, indicating a strong alignment between their academic training and professional

expectations. Additionally, 13.5% of graduates expressed that they "strongly agree™ with the

relevance of the knowledge they acquired, reflecting a high level of satisfaction with how

well the training prepared them for their careers. Only 4.5% of graduates expressed

"disagreement” with the relevancy of the knowledge, suggesting that a small portion felt that

the training did not adequately align with their occupation or field of study.

Regarding the adequacy and relevance of the favorable attitudes developed at Federal TVI,

such as mindset, values, and dispositions related to the workplace (including punctuality,

responsibility, teamwork, adaptability, and work ethics), graduates were asked to express

their level of agreement. The majority, 77.3%, "agree" that the training effectively fostered

these attitudes and values, suggesting that they found the program successful in preparing

them for the workplace environment. Additionally, 18.2% of graduates "strongly agree™ with

the concept, indicating a high level of satisfaction with how well the program instilled these

essential qualities. However, 4.5% of graduates indicated that they "cannot decide” about the

concept, reflecting uncertainty or a neutral stance regarding the impact of the training on

shaping their workplace attitudes.
Table 3-4 Training Services Provided at Federal TVTI

The training services provided at Federal TVTI

Output: What is your level of agreement about the

Frequency | Percent

adequacy and relevance of knowledge acquired at | Strongly disagree

0
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Federal TVTI such as theoretical understanding of | Disagree 1 4.5%
concepts, principles, and procedures related to your | | cannot decide 0 0
occupation (field of study, department?) Agree 18 82%
Strongly agree 3 13.5%
Output: What is your level of agreement about the | Strongly disagree 0 0
adequacy and relevance of favorable attitudes | Disagree 0 0
developed at Federal TVTI such as the mindset, | | cannot decide 1 4.5%
values, and disposition with respect to workplace | Agree 17 77.3%
((e;t)rl:iréctuallty, responsibility, teamwork, adaptability, Strongly agree 4 18.2%
Output: What is your level of agreement about the | Strongly disagree 0 0
adequacy and relevance of technical skills equipped at | Disagree 0 0
Federal TVTI to perform job specific tasks effectively | | cannot decide 1 4.5%
and efficiently such as mastery of hands-on | Agree 17 77.3%
techniques, tools, technologies, planning, work
instructions, and precision in executing practical | Strongly agree 4 18.2%
tasks?

Graduates were also asked to express their level of agreement regarding the adequacy and
relevance of the technical skills they acquired at Federal TVTI, specifically in performing
job-specific tasks effectively and efficiently. This includes mastery of hands-on techniques,
tools, technologies, planning, work instructions, and precision in executing practical tasks. A
majority, 77.3%, "agree" that the technical skills they developed during their training were
relevant and adequate for performing tasks in their respective fields. Additionally, 18.2% of
graduates "strongly agree™ with the concept, indicating a high level of satisfaction with the
practical skills they gained. However, 4.5% of graduates stated that they "cannot decide” on
this issue, suggesting some uncertainty or neutrality regarding the effectiveness of the

technical training in preparing them for job-specific tasks.
3.1.5.2 Graduates’ Level of Satisfaction

Regarding the training services provided at Federal TVI, graduates were asked to express
their level of satisfaction with the skills they acquired at the institute (in their field of study)
and how well those skills align with the requirements of the world of work. According to
Table 3.5, a significant 72.8% of graduates stated that they are "satisfied" with the skills they
gained during their training, indicating that the training met their expectations in terms of
preparing them for the workforce. Additionally, 22.7% of graduates expressed that they are
"highly satisfied," reflecting a strong sense of contentment with how well the training
equipped them for their careers. However, 4.5% of graduates reported being "dissatisfied,"
suggesting that a small portion of graduates felt the training did not adequately prepare them

for the job market or meet their expectations.
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Table 3-5 training services provided at Federal TVTI

The training services provided at Federal TVTI
Frequency | Percent
What is your overall satisfaction of skills | Highly 0 0
acquired at Federal TVTI (field of study) and | Dissatisfied
skills required in the world of work Dissatisfied 1 4.5%
| cannot decide 0 0
Satisfied 16 72.8%
Highly Satisfied |5 22.7%
What is your Job satisfaction level in the | Highly 0 0
workplace due to works environments (such | Dissatisfied
as fair treatment, inclusiveness, respect, fair | Dissatisfied 2 9%
pay and career growth opportunities?) | cannot decide 3 13.6%
Satisfied 12 54.7%
Highly Satisfied |5 22.7%
- - 00000000
Thesis/ project related: How effective was | Very Ineffective | 1 4.5%
your project/thesis advisor in supporting and | Ineffective 5 22.7%
guiding you during the project/thesis process | Neutral 4 18.2%
(availability for consultations, clarity of | Effective 7 32%
feedback,  constructive  criticism  and | Very Effective 5 22.7%
encouragement, timeliness of respond

Graduates were also asked to express their level of satisfaction regarding their workplace
environment, including factors such as fair treatment, inclusiveness, respect, fair pay, and
career growth opportunities. The responses showed a generally positive sentiment toward the
working conditions. Specifically, 54.7% of graduates stated that they are "satisfied" with their
current working environment, indicating that they find their workplaces to be generally fair
and supportive. Additionally, 22.7% of graduates reported being "highly satisfied,"
suggesting they experience a particularly positive and fulfilling work environment. However,
9% of graduates expressed being "dissatisfied,” indicating that some still face challenges or
feel that their work environment does not fully meet their expectations in terms of fairness,

inclusivity, or career development opportunities.

Regarding the graduation thesis/project process, graduates were asked to share their feelings
on how effective their advisors were in supporting and guiding them throughout the project.
This includes factors such as the availability of the advisors for consultations, clarity of

feedback, constructive criticism, encouragement, and timeliness of responses.
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As presented on table 3.5, the responses revealed a varied level of satisfaction with advisor
support. 32% of graduates felt that their advisors were "effective™ in providing helpful and
timely guidance, indicating that they received adequate support throughout their project
work. In contrast, 22.7% of graduates felt that their advisors were "ineffective,” citing that
the guidance provided was minimal or insufficient, which likely hindered their progress.
Additionally, 18.2% of graduates chose to remain neutral on this issue, suggesting

uncertainty or indifference regarding the level of support they received.

Furthermore, 22.7% of graduates reported that their advisors were "very effective," stating
that they received excellent guidance and support from start to finish, including timely
responses and thorough feedback. On the other hand, 4.5% of graduates felt their advisors
were "very ineffective,” mentioning that they did not receive adequate guidance or support,

which may have impacted on the quality and progress of their thesis or project work.

3.1.6 Means of job searching for employed graduates

The tracer study also reveals that graduates utilized various methods in their job search
efforts before securing employment. The results, as shown in Table 3.6 below, indicate that
the most common job search strategies were internet-based. Specifically, 40% of graduates
used other online resources (such as internet searches), while 30% relied on social media
platforms like Facebook, LinkedIn, and websites to find job opportunities. Additionally, 15%
of the graduates received job leads through information from relatives, friends, or

acquaintances.

Networking during cooperative training in industries was another significant method, with
10% of graduates using this approach to secure employment. In contrast, traditional
mainstream media, such as TV and radio, was the least utilized job search strategy, with only
5% of graduates relying on these channels. This suggests that online and personal networks

play a more significant role in the job search process for these graduates.

Table 3-6 Job Search Methods

Job Search Methods

Frequency Percent
Mainstream media such as TV/ radio 1 5.0%
Online media such as social media, websites, Facebook, | 6 30.0%
LinkedIn
Person to person such as relatives, friends or/and | 3 15.0%
colleagues
Industry linkages during training 2 10.0%
Other 8 40.0%
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Figure 3.1 Job Search Methods

3.1.7 Suggestions and Recommendation
3.1.8 Suggestions on specific skills gaps that can be filled by retraining

Graduates were asked to suggest areas for retraining that could enhance the training at FTVTI
and address any gaps they identified. Based on their feedback, several key areas for
improvement were highlighted. The general suggestions for retraining include:

» Software Skills: Graduates emphasized the importance of acquiring proficiency in
software such as CAD (Computer-Aided Design), CAM (Computer-Aided
Manufacturing), pattern-making software, and designing software on leather products.
These tools are crucial for modern industries, and graduates believe that strengthening
these skills would better prepare them for the evolving job market related to leather
and leather product industries.

» Pattern Making and stitching: Another suggestion was to enhance training in
pattern making, stitching techniques, and pattern development. Graduates felt that
these skills are essential for optimizing productivity and meeting industry standards in
design and manufacturing leather products.

» Machine Operating Skills: Graduates also recommended more focused training on
machine operation. They suggested that improving skills in operating various types of
machinery which are utilized in leather industries would provide them with practical
expertise necessary for performing tasks efficiently and safely in the workplace.

» Time Management: Graduates also suggested enhancing training in time
management skills. They believe that learning how to effectively manage time would
significantly improve their ability to prioritize tasks, meet deadlines, and maintain
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3.1.9

productivity in a professional work environment. By developing these skills,

graduates would be better equipped to navigate the demands of their roles, manage

workloads efficiently, and contribute more effectively to their organizations

Recommendation for Federal TVTI study/program

>

Graduates were asked to recommend any changes or additional courses for the
training program at Federal TVI. Their suggestions are summarized as follows:
Removing Some Courses from Common Course Areas: Graduates recommended
reviewing and possibly removing certain courses from the common course areas
that may not be as relevant to their specific fields of study. This could help
streamline the curriculum and ensure a stronger focus on more specialized
subjects.

Adding Courses on CAD/CAM, Fashion Design, and Leather Garment
Development: Many graduates suggested incorporating more courses related to
advanced technologies like CAD/CAM (Computer-Aided Design/Manufacturing),
fashion design, and leather garment development and construction. These areas
are essential for modern industries, and enhancing expertise in these fields would
better prepare graduates for job opportunities.

Emphasizing Emerging Technologies: There was also a call for greater emphasis
on emerging technologies, such as Artificial Intelligence (Al), Machine Learning
(ML), and Renewable Energy. Graduates felt that incorporating these topics into
the curriculum would equip them with skills necessary for adapting to industry
innovations and staying competitive in the job market.

More Hands-On Training in Leather Product Areas: Finally, graduates suggested
increasing practical, hands-on training in leather product areas. This would help
them gain more direct experience and technical skills, ensuring they are better

prepared for the specific demands of the leather industry.

These recommendations highlight the desire for a more modern, specialized, and practical

curriculum that aligns with industry trends and prepares graduates for both employment and

entrepreneurial opportunities.

Regarding the survey, the majority of graduates expressed that it was a valuable initiative,

emphasizing that it is important to gather information about the graduates of Federal TVTI

and maintain connections with industries. They recognized the survey's role in providing

insights into graduate outcomes and helping to improve the institution's training programs.

However, some graduates suggested that the survey could be enhanced by including more
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open-ended questions, which would allow respondents to freely express their opinions and
provide more detailed feedback. This suggestion aims to capture a broader range of
experiences and ideas, ultimately contributing to a more comprehensive understanding of

graduates' perspectives.

3.2 Short-term Graduates finding

At the outset, it was planned that all 33 short term graduates of the Leather and Leather
Products Technology program would be included in this tracer study. This objective was
successfully achieved, as responses were obtained from all 33 graduates, resulting in an
overall response rate of 100%. Such a complete response rate significantly enhances the
reliability and representativeness of the findings, providing a comprehensive overview of the

graduates' demographic profile and potential employment outcomes.
3.2.1 Socio-Demographic Characteristics

This section presents the sociodemographic characteristics of the short-term graduates,
including gender, marital status, age, and year of graduation. These variables provide
important context for understanding the background of the respondents. The frequency
distribution of these characteristics is summarized in Table 4.29, offering a clear overview of
the graduates' demographic profiles.

Table 3-7 Weakness of FDRE TVTI Graduates in Relation to Technical and Behavioral Skill
Competency

Characteristics Number of graduates | Percentage (%)
Gender Female 30 90.9
Male 3 9.1
Civil Status Single 19 77.6
Married 12 21.1
Missing 2 6.1
Age (years) Below 25 2 6.1
26 - 35 24 72.7
36 - 45 6 18.2
Above 46 1 3.0
Year of graduation 2024/25 33 100%
Total 33 100%

As shown in the figure below, out of the 33 graduates who participated in this tracer study, 30
individuals (90.9%) were female, while only 3 graduates (9.1%) were male. This
significant gender disparity highlights a strong female presence in the program. The

overwhelming majority of female graduates may reflect broader trends in gender
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participation within this particular field or institution. It also suggests that the academic
environment or career prospects associated with the program may be especially appealing or
accessible to women. Understanding these gender dynamics can help institutions tailor

support services, mentorship, and recruitment strategies to sustain inclusivity and diversity.

Gender Distribution

Figure 3.2 Gender Distribution

Additionally, a majority of the graduates—19 individuals (77.6%), were single at the time the
questionnaire was administered. In comparison, 12 graduates (21.1%) were married, while 2

respondents (6.1%) did not disclose their civil status.

Civil Status

W Seriesl M Series2

Figure 3.3 Civil Status

In terms of age distribution, the data reveals that only 2 graduates (6.1%) were below the age
of 25, while the largest group 24 graduates (72.7%) were between the ages of 26 and 35,
indicating a concentration of graduates in the early to mid-career stage. Additionally, 6
individuals (18.2%) were aged between 36 and 45, and 1 graduate (3.0%) was above 46 years
old at the time of graduation in the 2024/25 academic year.
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These findings suggest that the program primarily attracts individuals in their late twenties to

mid-thirties, likely those seeking career development or transition opportunities.

Age Distrbution

1.2

0.8
0.6
0.4

0.2

1
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Figure 3.4 Age Distribution

3.2.2 Employability of Graduates
The distribution of the traits that are associated with the employability of the traced graduates

is described below. The results of the type of employment, employment status, the
employment industry or sector, geographic location, time it took for graduates to obtain
employment after graduation, and methods (media) utilized to locate employment are
explored.

3.2.2.1 Working Condition
According to the data on graduate employability, 74.8% of graduates are currently employed.

Among these employed individuals, 27.3% are self-employed with employees, indicating
they have established businesses or enterprises that provide employment to others.
Additionally, 21.2% are self-employed without employees, suggesting they are operating
independently or as freelancers.

A small portion, 1.7% of the graduates, have opted to pursue further education, reflecting a
commitment to advanced learning or specialization in their fields. On the other hand, 15.2%
of the graduates reported being unemployed, highlighting an area that may require further
support or intervention.

In terms of the nature of employment, the data reveals that a majority, 72.7% (24 graduates),
are engaged in permanent employment, indicating job stability and long-term engagement.

Meanwhile, 18.2% are employed on a contractual basis, and the remaining 9.1% hold part-
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time positions, which may reflect flexibility in employment preferences or limited

availability of full-time opportunities.

Table 3-8 Employment Conditions

Employment Condition Count%
Employed 12 36.4%
Type OfSeIf-emponed W?th employees 9 27.3%
Employment Self-employed without employees 7 21.2%
I am continuing with work at my TVET college 1 1.7%
Neither employed nor self-employed 5 15.2%
Employment Permanent 24 [712.1%
status Contr_actual 6 18.2%
Part-time 3 9.1%

3.2.2.2 Employment per Region

As presented in the accompanying table and figure, the majority of graduates (36.6%) are
employed within the Addis Ababa City Administration, making it the leading location for
graduate employment. An equal proportion of graduates, 15.15%, are employed in the
Oromia Region and another 15.15% in the Amhara Region, indicating significant regional
employment distribution outside the capital.

Additionally, 6.06% of the graduates are working in Dire Dawa, and 3.03% are engaged in
Gambela. However, it is important to note that 24.24% of the respondents did not disclose the
location of their workplace, which limits the complete geographic analysis of graduate

employment.

Table 3-9 The Number of Traced Graduates Employed per Region

Graduates Employed per region

Region Number of | Percentage
graduates (%)

Addis Ababa 12 36.36

Amahara 5 15.15

Oromoia 5 15.15

Dire Dawa 2 6.06

Gambela 1 3.03

Not mentioned 8 24.24

Total 33 100%
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Figure 3.5 Graduates Employment Per Region
3.2.3 The Relevance of Training and Skills Required

This section examines the applicability of the training that the Federal TVT Institute's traced
graduates got in the leather and leather garment technology department. Additionally, the
relevance between the course and the work is investigated, along with the crucial abilities that
are most useful in carrying out their current roles. Their prior experience and potential future
participation in additional training are also evaluated.

3.2.3.1 The Relation Between Course and Work

The analysis is based on the trainees’ responses regarding the relevance of their specific
training subjects to their current jobs. For example, among the graduates who participated in
the Leather Goods Design program, 7 out of 8 graduates (87.5%) reported that the training
they received at the Federal TVT Institute is highly relevant to their current employment,
while 1 graduate (12.5%) indicated that the training is moderately related to their current job.
Similarly, all graduates from the Leather Goods Pattern Making program 11 out of 11 (100%)
affirmed that their current employment is highly related to the training they underwent. This
trend is consistent among Leather Garment graduates, where 6 out of 6 (100%) stated that
their training is highly relevant to their current job roles. The overall findings are summarized

in the accompanying table ... for detailed reference.

Table 3-10 List of Short-Term Training Provided

The Relation Between Course and Work
List of short-term training you have taken
in FDRE TVT Institute Highly | Moderatel| Slightly| Blank | Total
y
Leather goods design 7 1 8
Leather goods pattern making 11 11
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Leather Garment 6 6
Leather 2 2
Leather Goods 2 1
Footwear Design 5 5

3.2.4 Training Condition Analysis
From the analysis all indicators have mean ratings between 3.94 and 4.06, suggesting

graduates generally rated the training arrangement positively. Highest Rated: "Was the
sequence of activities efficient?" received the highest mean (4.06), indicating strong approval
of the activity flow. Several indicators share the lowest mean (3.94), including clarity of
training structure, logic of activity sequence, and clarity of content presentation. Engagement:
"Did you feel equally engaged in each training session?" also scored highly (4.03), reflecting
consistent participant engagement.

The standard deviations range from 0.92 to 1.17, indicating moderate variability in responses.
The highest variability was for clarity of the training structure (Std. Dev. 1.17), while
engagement had the lowest variability (Std. Dev. 0.92), suggesting more consensus on
engagement.

As a general, the data indicates that participants found the training arrangement effective,
with particular strengths in the efficiency of the activity sequence and participant
engagement. All aspects received positive average ratings, though there is some variability in
perceptions, especially regarding the clarity of the training structure.

Table 3-11 Training Arrangement

1. Arrangement of the training | Rating Sample | Results
Indicators 1 |2 3 4 5 N Mean | Std. D.
Was the structure of the training 3 1 9 16 11 33 394 | 117
process clear to you?

Wa_ls_the number o_f people in your 0 4 3 16 10 33 3.97 10.95
training group effective?

Do you think the sequence of the 33 3.94 |1.06
training activities was logical? 2 1 4 16 10

Did the structure present the content 1 3 4 14 11 33 3.94 |1.06
clearly?

qu_ the sequence of activities 0 3 4 14 12 33 4.06 |0.93
efficient?

D|(_1 you fee_l equally engaged in each 0 0 5 17 10 33 4.03 |0.92
training session?

1 = Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree
(Source: Collected from field data of EASTRIP tracer study, 2025)
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The training content analysis reveals that graduates expressed overall satisfaction with both
the content and the organization of the training program. Language Clarity, “Was the
language easy to understand?” received the highest mean score of 4.09, indicating that

graduates found the training materials linguistically accessible and easy to follow.

Practical Elements, practical relevance was highly rated, with “The training included enough
practical lessons” scoring 4.06, and “Practical training gave me a range of skills” receiving a
mean score of 4.00. These results suggest that the hands-on components of the training were
well received and seen as valuable in building applicable skills. Enjoyment and Variety, the
enjoyment of the training content received a mean score of 4.03, while variety of topics
covered scored 4.00, reflecting positive perceptions regarding the overall learning experience

and topic diversity.

Areas for improvement are indicated on Need for Repetition, "Did you have to reread a topic
to understand it better?" had the lowest mean value (3.58), suggesting some content may need
clarification or simplification. In terms of Consistency & Depth, "Was the quality of the
course consistent?" and "Did the course material cover the topics in-depth?" both scored 3.82,

indicating room for improvement in consistency and depth.

Regarding the Variability, the highest variability, "Was the language easy to understand?"
(Std. Dev. 1.21), indicating mixed experiences among the graduates regarding clarity. The
lowest variability, "Did the course material cover the topics in-depth?" (Std. Dev. 0.92),

showing more agreement on this aspect.

Table 3-12 Training Content

2. Content of the training Std.

Indicators Deviatio
1 2 3 |4 5 Mean n

Was the quality of the course

consistent  throughout  the | 2 1 5 18 7 3.82 1.014

course?

How would you describe the

quality of the content? 3 1 4 15 10 3.85 1.176
How _dld you enjoy the content 1 1 5 13 12 403 0.984
used in the training?

Was the language easy to 0 3 4 10 16 409 1208
understand?

Was there eno_ugh variety in 1 3 5 10 14 4 1118
terms of the topics covered?

Was the course material | 1 2 7 13 10 3.88 1.023
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presented in an engaging way?

Did the course material cover
the topics in-depth?

14

3.82

0.917

Did you have to reread a topic
to understand it better?

14

3.58

1.062

The training included enough
practical lessons.

14

12

4.06

0.933

The practical training gave me a

range of skills to equip me for | 1 3 2 16 11 4 1.031
future job

1=Strongly Disagree 2= Disagree, 3=Neutral, 4=Agree, 5=Strongly Agree.

(Source: Collected from field data of EASTRIP tracer study, 2025)
In terms of presentation, the statement “The instructor was effective in presenting the
material”’ received a mean score of 3.91, reflecting overall satisfaction with the clarity and
delivery style of the training. This suggests that the trainers were well-prepared and

communicated content effectively.

Graduates also rated the need for increased interactivity with a mean score of 3.91, indicating
that while the sessions were well-received, there is clear interest in more participatory and
engaging formats. The actual interactivity of activities was rated slightly lower at 3.76,
showing moderate engagement but highlighting room for improvement in fostering active

learning experiences.

The lowest mean score of 3.45 was observed for the statement “The training included
sufficient audio or video elements.” This suggests that the incorporation of multimedia
tools—such as instructional videos, animations, or audio explanations—was limited, and
enhancing these components could enrich the learning experience and support diverse

learning styles.

Scores related to the training’s automation and delivery format ranging between 3.67 and
3.79 imply that some participants may have experienced the training as somewhat impersonal
or overly mechanized. These scores suggest a need to balance efficiency with a more

personalized, human-centered approach, particularly in blended or remote learning formats.

Audio/video elements had the highest standard deviation (1.33), indicating mixed opinions on
this aspect. Interactivity of activities had the lowest standard deviation (0.97), showing more
consensus on this point. The training presentation is generally well received, especially in

terms of instructor effectiveness and activity interactivity.
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Table 3-13 Training Presentation

3. Presentation of training
indicators

Did the instructor presents the
training material effectively?

Did the training feel automated? |3 |0 |7

5 N Mean | Std. D.

9 |33 391 1.011

9 |33 [3.79 1.139

Did the training process include

: ) 4 |4 |6 8 |33 |345 1.325
enough audio or video elements?
Did the training offer activities 1 13 |5 6 |33 |376 0.969
that were interactive enough?
What was the overall tone of the 1 |5 |3 9 |33 |379 1111

training session?
Did the training feel too distant? |1 |6 |5

9 |33 |3.67 1.164

Do you _thlnk the training could s 11 |6 11 |33 |301 1.100
be more interactive?

1=Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree
(Source: Collected from field data of EASTRIP tracer study, 2025)
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Regarding the duration of the training, the lowest mean score (3.36) was for the question “Do
you think the training time was enough?”” This indicates a moderate level of satisfaction, with
some graduates possibly feeling that more time was needed to cover the material thoroughly.
Graduates generally felt they used their time well, as shown by a high mean score of 4.00.
This suggests effective time management during the training, even if some felt the overall

duration was short.

In terms of the balance of Theory and Practice, time allocated to theoretical sessions (Mean =
3.73) and practical sessions (Mean = 3.88) was well received, with slightly higher satisfaction
for practical components. This implies that the training maintained a good balance, with

practical elements being particularly appreciated.

Regarding overall training quality, the highest mean score was for the overall quality of the
training program (Mean = 3.94), indicating a strong positive perception of the training
experience. The standard deviations range from 1.118 to 1.270, suggesting moderate
variability in opinions. This is typical for subjective assessments and implies a range of
experiences among graduates. Generally, the overall feedback on training duration and
quality is positive.

Table 3-14 Training Duration

. - St Result
4. Duration of training Rate e
1 2 |3 4 N Mea | Std. D.
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n
Do you think the training time was 5 5 |7 14 5 33 336 | 1.270
enough?

D_o you think you have used your 1 4 |2 13 13 33 400 | 1118
time more effectively?

How d_o you rate the time given for 5 5 |3 13 10 33 373 | 1232
theoretical session?

How_do you rate the time given for 3 5 |3 13 12 33 388 | 1244
practical session?

How will you rate the quality of the

training programme/s for which you | 3 1 /1 18 10 33 3.94 |1.144
have participated?

1 = Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree
(Source: Collected from field data of EASTRIP tracer study, 2025)

As it is indicated in the table .. “The trainer has well organized and managed the training

time” received the highest mean score of 4.18, indicating that participants deeply appreciated
the trainer's ability to manage the schedule effectively. The trainer was also rated highly for
responding to questions quickly (Mean = 4.09) and being well-equipped with theoretical
knowledge (Mean = 4.06), showing strong confidence in their subject mastery and
attentiveness to participants' needs.

The practical knowledge of the trainer was rated 3.97, reflecting strong but slightly lower
perceptions compared to theoretical competence. Similarly, the smoothness of trainer
interaction was rated positively at 3.94, suggesting effective facilitation throughout the
sessions. The lowest score (3.61) was for receiving timely and clear instructions on using the
platform. This suggests a need to improve initial orientation or technical onboarding.

Perceptions of trainer competence and commitment had a slightly lower mean (3.79) with
higher variability (Std. Dev. = 1.244), indicating inconsistent experiences among graduates.
Overall, participants expressed high satisfaction with the trainer's performance, particularly in
time management, responsiveness, and subject expertise.

Table 3-15 Instructors/Trainers

Rating Sample | Results
5. Trainer/Instructor indicators

1 ]12|3 (4 |5 |N Mean | Std. D.
Tlm_ely receive clear instructions on how to 4 1113 |21 12 |33 361 | 1.144
navigate and use the platform?
Did you haveasmooth interaction with the trainer 0 lel2 113 |12 |33 304 |1.088
moving through the training sessions?
Wgrg you able to clearly hear your trainer during > 13la |13 |11 |33 385 |1176
training?
How quickly did the trainer respond to your |0 |3 |4 |13 |13 |33 4.09 | 0.947
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questions during the training session?

The _teachers/tralners were  competent and 4 lols |14 |10 |33 379 | 1244
committed

The trainer is well equipped with theoretical 0 212 [17 |10 |33 406 |0.827
knowledge

The trainer is well equipped with practical 1 1312 117 |10 |33 397 |1015
knowledge

Th_e trainer has well organized and managed the 1 1211 115 |14 |33 418 |0.983
training time

1 = Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree

(Source: Collected from field data of EASTRIP tracer study, 2025)

Regarding the training environment, as it is shown in the table (table3-16) below “The
training place was comfortable” received a mean score of 3.70, indicating that most
participants found the physical setting of the training generally acceptable. This is a positive
response, showing satisfaction with facilities like seating, lighting, and room layout. The item
“There were distractions in the middle of the training” had a lower mean score of 3.12 and
the second-highest standard deviation (1.474), indicating mixed experiences. A notable
number of participants reported interruptions or environmental distractions during training

sessions.

The statement regarding the use of modern training devices received the lowest mean score of
3.09 and the highest variability (Std. Dev. = 1.588). This suggests a lack of consistency in the
availability of or effective use of technology (e.g., computers, CAD/CAM tools). While some
trainees may have had access to the necessary tools, others did not, which could impact on

the overall quality of training delivery.

The highest rated item in this section, “I was comfortable while taking this training,” scored
3.79, showing that participants generally felt physically and psychologically comfortable

throughout the training sessions. The training environment was moderately well received,

with strengths in the use of advanced technologies and overall comfort.

Table 3-16 Training Environment

Rating Sample
6. Training Environment Reslits

1 ]2 4 |5 |N Mean Std.
The training place was comfortable. 3 14 |0 |19 |7 |33 3.7 1.212
Thgr_e were distractions in the middle of the 8 12 |2 1415 |33 312 1.474
training
Training devices which are considered as
latest technology were used to complete the |8 |6 |3 |7 |9 |33 3.09 1.588
course, such as computer, CNC, CAD/ CAM
| was comfortable while taking this training 1|5 |4 |13 |10 |33 3.79 1.139
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1 = Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree

(Source: Collected from field data of EASTRIP tracer study, 2025)

Practical vocational skills and preparedness to begin a new role both received the highest
mean score of 3.94, suggesting that short-term graduates felt equipped with relevant skills
and confident to enter the workforce. Entrepreneurial skills (Mean = 3.88) and new
information learned (Mean = 3.82) were also rated highly, highlighting the well-roundedness
of the training content, covering both technical and business aspects. High willingness to take
similar training again (Mean = 3.85) and to recommend the training to others (Mean = 3.79)

shows broad approval of the training program and its perceived value.

Theoretical vocational skills received the lowest mean score (3.70) still a positive rating, but
slightly behind practical and entrepreneurial areas. This may suggest a need for strengthening
conceptual or classroom-based instruction. Overall, the training program was highly effective
in achieving its intended outcomes, particularly in equipping graduates with practical skills
and preparing them for employment.

Table 3-17 Training Outcomes

Rating Sample | Results
7. Training Outcomes

1 |2 3 |4 |5 |N Mean | Std. D.
Theorgtlpal vocational skills acquired during 1 |4 3 |21 la |33 3.70 0.951
the training
Pra}ct_lcal vocational skills acquired during the 5 |3 1 116 |11 |33 3.94 1144
training
Entrepreneurial skills (how to run a business 1 |3 4 |16 |9 |33 3.88 1023
and to treat customers, marketing
I have achieved overall training goals 3 |1 6 |13 |10 |33 3.79 1.193
| learnt new information during the training 3 |0 4 |19 |7 |33 3.82 1.074
I would like to take a training like this again 2 |2 6 |12 |11 |33 3.85 1.149
I would be happy to recqmmend this training 5 |3 3 117 |s |33 3.79 1111
to a colleague or anyone interested
| feel that | am prepared to begin new role 2 |4 0O |15 |12 |33 3.94 1.197
The_ training outcome was clear from the 1 |4 5 113 |13 |33 4.00 1118
beginning.

1 = Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree
(Source: Collected from field data of EASTRIP tracer study, 2025)

This section evaluates how graduates of short-term training from FTVTI perceived their
personal learning outcomes, the support received from trainers, and how the training
workload fit into their daily responsibilities. “I have improved from the training experience”
scored 3.85, indicating graduates felt that the training had a meaningful and positive impact

on their knowledge, skills, or personal development. Similarly, “The trainers helped me to hit
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my learning goals effectively” received a mean of 3.79, reflecting strong satisfaction with

trainer support and instructional quality. Overall, graduates reported a positive learning

experience, with clear gains in knowledge, trainer support, and personal development.

Table 3-18 Learning Experience

Rating Sample | Results
8. Learning Experience

1 |2 3 4 5 |N Mean | Std. D.
No_w_ I havg a deeper understanding of the 1 |24 6 19 |3 |33 358 |0.936
training topic.
The tr.alners help me to hit my learning goals 1 |4 4 16 |s |33 379 |1053
effectively
I have improved the training experience. 3 |2 3 14 |11 |33 3.85 |1.228
Th_e training .vv.orkload interferes with my 1 |3 9 18 |9 |33 304 | 0998
daily work activities

1 = Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree

(Source: Collected from field data of EASTRIP tracer study, 2025)

The availability and usability of training materials and equipment, from the perspective of
graduates’ access and engagement is evaluated in this section and the highest-rated item,
“The training materials are easily understandable” (Mean = 3.76), suggests that most
graduates were satisfied with the clarity and readability of the provided materials,

contributing positively to learning outcomes.

Both items related to equipment quantity and usage (“enough in number” = 3.64; “enough to
engage all trainees” = 3.55) show moderate satisfaction, but with some concerns. The lower
ratings and relatively high standard deviations indicate inconsistent access, which may have
limited hands-on practice for some trainees. “I was able to access and use the training
materials” received a mean of 3.58, further suggesting mixed experiences likely influenced

by issues such as distribution, availability, or format. Overall, training accessibility was

viewed moderately positively, especially in terms of material clarity.

Table 3-19 Training Accessibility

Rating Sample | Results
9. Training Accessibility

1 4 5 N Mean | Std. D.
The training materials are easily 4 15 10 |33 376 |13
understandable
The training machineries/equipment 3 12 10 |33 364 |1.319
are enough in number
The training machlnerles are enough 5 13 |9 13 355 | 1.394
to engage all the trainees
I was able to access and use the 5 10 111 |33 358 | 1437
training materials.
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1 = Strongly Disagree 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree
(Source: Collected from field data of EASTRIP tracer study, 2025

3.2.5 Required Areas for Performing the Job

This tracer research also aimed to identify the areas of study (knowledge and skills) that have
benefited graduates in their current professions, as demonstrated in Table 3-20. Overall
training delivery (4.06) and training modules usability and sequence and flow (each at 4.00)
were the highest-rated aspects, suggesting that graduates found the structure, clarity, and
implementation of the training highly effective. Both training content and effectiveness of
activities received high scores (3.94), reinforcing the program’s strength in relevance and

engagement.

Communication skills (3.85) and presentation skills (3.76) were rated positively, indicating
trainer effectiveness in conveying information. However, trainer expertise (3.64) was the
lowest-rated among trainer-related indicators, suggesting that while the delivery was good,
some graduates might have expected deeper subject matter knowledge or experience. The
duration received a modest mean score of 3.70, indicating mixed feedback some graduates

may have felt rushed, while others may have found the training lengthy.

Graduates reported a strong overall experience, especially appreciating the clarity, structure,
and delivery of the training. The usability of modules, logical sequencing, and activity
effectiveness stood out as strengths.

Table 3-20 Required Area to Performance Job

Indicators Rating Sample Results

1 2 3 4 5 N Mean Std.
How would you rate your 3.64 1.025
trainer’s expertise? 2 3 4 20 4 33
How would you rate your 33 3.85 0.939
trainer’s communication
skills? 1 2 5 18 15
Please rate the usability of the 33 4 1.09
training modules. 1 3 4 12 13
How would you rate your 33 3.76 1.119
trainer’s presentation skills? 2 3 4 16 8
How would you rate the 33 3.7 1.237
trainings total duration? 3 3 4 14 9
Please rate how effective you 33 3.94 1.171
found the training activities. 2 3 2 14 12
How would you rate the 33 4.06 0.933
overall training delivery? 0 3 4 14 12
How would you rate the 33 3.94 1.088
overall training content? 1 4 2 15 11
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How would you rate the 33 4 1.118
trainings sequence and flow? |1 4 2 13 13

How would you rate the 33 3.94 1.197
trainings overall

functionality? 2 3 3 12 13

3.2.6 Participation in Further Training

Table 3-21 presents data on graduates' interest in participating in further training courses after
graduation. In this case, all 33 graduates (100%) expressed a desire to attend additional
training in the future, indicating a strong commitment to continuous learning and professional
development. Notably, none of the respondents reported disinterest in pursuing further short-

term training.

This unanimous response clearly reflects a high level of motivation and enthusiasm for
lifelong learning among the graduates. It highlights the importance of ensuring ongoing
access to upskilling opportunities and suggests that training institutions should actively
support and expand such

Table 3-21 Willingness to Attend Training Course Again

| want to attend training courses Count %
Yes 33 100%
No 0 0
Missed 0 0

The following table presents data on the types of additional training courses 33 graduates
expressed interest in pursuing. The results indicate a broad range of training interests, with
particular emphasis on both technical craftsmanship and digital design skills.

Digital skills are in high demand, with Design Software (15.15%) being the most frequently
selected course. Strong interest is also shown in leather garment and goods manufacturing,
particularly Leather Garment and Leather Goods Construction (both 12.12%). Interest is
evenly distributed across multiple technical and design domains, demonstrating the
graduates’ desire to gain well-rounded, multidisciplinary competencies. Courses like
CAD/CAM, Software Design, and Footwear CAD Design highlight a growing recognition of

the importance of technology integration in traditional manufacturing fields.

Table 3-22 Training Courses

Training Courses Frequency | Percent
CAD CAM 3 9.09
Design Software 5 15.15
Footwear Fabrication 3 9.09
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Footwear CAD Design 2 6.06
Footwear Construction 2 6.06
Leather Garment 4 12.12
Leather Goods Construction 4 12.12
Leather Goods Design and Pattern Making 3 9.09
Leather Goods Fabrication 3 9.09
Pattern Making of Leather Garment 1 3.03
Software Design 3 9.09
Total 33 100.00

3.2.7 The Level of Short-term Graduates’ Job Satisfaction

This section explores the overall job satisfaction levels of short-term program graduates in
Leather and leather products with their current working position. All indicators are rated on a
5-point Likert scale (1 = Unsatisfied, 5 = Extremely Satisfied). Income and benefits (Mean =
3.91), suggesting that graduates are generally satisfied with their compensation packages.
Being able to work independently (Mean = 3.88) and coordinate/supervise work (3.85)
scored highly, indicating a strong sense of autonomy and responsibility in their roles.

The indicator “Possibilities for applying what you learned when studying” received a
relatively lower mean (3.61), suggesting that some graduates find it challenging to apply their
training directly on the job. Career advancement and task interest (each at 3.70-3.73) reflect
positive, though not exceptional, satisfaction with professional growth and work content.
With “Possibility to put your own ideas into practice” at 3.64, there is moderate satisfaction
with innovation opportunities, but also potential for increased empowerment. Overall, short-
term graduates report a high level of job satisfaction, particularly in areas related to financial
compensation, autonomy, and task clarity.

Table 3-23 Job Satisfaction

Rating Sample | Results

Job Satisfaction

1 2 3 |4 5 N Mean | Std. D.
Job satisfaction of short- 33 3.70 1.132
term graduates 2 4 3 17 |7
Good career advancement 33 3.70 1.287
prospects 4 2 3 15 |9
Being able to work with 33 3.88 1.244
some independence 2 4 3 11 |13
Interesting work tasks 4 2 5 10 |12 33 3.73 1.353
Clear and regulated work 33 3.73 1.206
tasks 2 4 5 12 |10
Good social climate / 33 3.64 1.220
work setting 3 3 5 14 |8
Being able to 33 3.85 1.278
coordinate/supervise work | 3 3 2 13 |12
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Possibilities to put your 33 3.64 1.319
own ideas into practice 5 1 3 |16 |8

Possibilities for applying 33 3.61 1.197
what you learned when

studying 4 2 2 |20 |5

Social status and 33 3.76 1.393
recognition 5 1 3 |12 |12

Income and benefits 1 5 1 |15 |11 33 391 1.128

1 = Unsatisfied 2 = Slightly Satisfied, 3 = Moderately Satisfied, 4 = Highly Satisfied, 5 =
Extremely Satisfied.
(Source: Collected from field data of EASTRIP tracer study, 2025

3.2.8 Comments and Recommendations

Table 3.24 outlines the aspects of the training structure that graduates found confusing or
difficult to grasp. Graduates were allowed to mention specific topics they found challenging
during the training. The most frequently cited challenge was that “At the beginning, the
training seemed difficult” (10 out of 33, or 30.3%). This suggests that early-stage orientation
or foundational explanations may need improvement to ease participants into the training.
Several hands-on aspects such as assembling and finishing (15.2%), cutting leather, pattern
making, and stitching were flagged as confusing. This indicates a need to enhance clarity and
support during practical sessions, possibly through demonstrations, step-by-step guides, or
visual aids. A few respondents (9.1%) reported language as a challenge, suggesting
translation or communication methods could be improved, especially for trainees with limited
proficiency in the language training. 6 out of 33 participants (18.2%) reported no significant
challenges, indicating that nearly one-fifth of trainees found the training structure accessible
and straightforward.

Table 3-24 Challenging Aspects of Training Structure

What Aspects of the Training Structure Were Challenging or Confusing?
Frequency

Assembling And Finishing 5
At The Beginning the Training Seems Difficult. 10
Cutting Of Leather 2
Language 3
Not Challenged 6
Pattern Making 2
Pattern Making of the Shoe 1
Practical Working 1
Stitching 2
Raw Materials and Modern Sewing Machine 1
Total 33
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3.2.9 Training Structure Improvement

Graduates were asked to share which aspects of the training structure should be improved.
Their responses reflect common themes around training duration, practical application, and
relevance to industry needs. “Increase training time” was the most frequently mentioned
suggestion (42% of responses), indicating that graduates feel the duration of the training is
insufficient to fully master the content. 5 responses called for more hands-on experience,
suggesting that graduates believe practical skills are critical for real-world application.

Some graduates emphasized the need for ongoing training opportunities (continuous learning)
and greater variety in training programs, signaling a desire for broader and sustained skill
development. Suggestions like “updated equipment,” “industry-relevant training,” and
“identifying specific skill needs” point to a gap between current training offerings and the

evolving needs of the job market.

Table 3-25 Improvement Required Areas

What aspects of the training structure do you think need improvement? Count
Increase Training Time 11
Focus on Practical 5

The training should be Continuous

Variety of trainings required

Focus on the design courses

Identify specific skill needs

Balance between theoretical knowledge and practical skills.

Industry-relevant trainings are required

I DN

Updated equipment would enhance graduates' employability.

3.2.10 The Most Effective Part of the Short-term Training

Graduates were asked to identify what they found to be the most effective part of their
training experience. Their responses reflect a strong appreciation for practical training, trainer
quality, and overall training execution. The most commonly cited effective component was
practical training (50% responses), reinforcing the importance of hands-on learning
experiences in skill acquisition and job readiness. A strong second theme was the quality of
instructors and the training process itself, with 5 respondents acknowledging their positive
influence and overall training coordination. While fewer in number, mentions of delivery
style, theoretical and practical integration, and time management reflect the value of

structured and well-balanced training delivery.
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Table 3-26 The Most Effective Part of the Training assessment result
What was the most effective part of the training for you? Frequency
Practical Training 10

The Instructors and Whole Training Process
The Training Delivery Style

Nice theoretical and practical

Training Environment

Time management system during the training

R RN or

3.3 Long-Term Graduates Employers’ Findings
The fundamental results of the employers' satisfaction with the abilities and performance of

graduates of the Federal TVT Institute's leather and leather product technology programs are
shown in this part. It also looks at an evaluation of the program’s training process from the
employers' point of view, including its efficacy, relevance, and results in the workplace. It
also covers how businesses evaluated the Federal TVT Institute’s Manufacturing
Technology/Leather and Leather Product Technology courses in terms of their ability to

prepare students for the labor market demands.
3.3.1 Demographic Information

The Tracer Study report looks at the roles and positions of the traced employers in the sample

as well as the industries they work in in this part.

3.3.1.1 Role/Position of traced Employers
The data reveals that among total of 13 employers 77% of responding employers hold

Department Head positions feedback and the remaining employers are Deans 15.4% while
Garment and Leather Department Industry extension hold 7.7%.
Table 3-27 Role/Position of Employers

The Number of Employers and Their Role/Position

Frequency | Percent
Dean 2 154
Leather Department Head 8 61.6
Garment and Leather Department Industry | 1 7.7
extension
Garment, Leather and Textile Department Head | 2 15.4
Total 13 100.0

3.3.1.2 Traced Employers of TVTI Graduates Sector
The data show that all 13 (100 per cent) employers are engaged in the Education sector.

Table 3-28 Employer Sectors

Employers of TVTI graduates Sectors

Sector Frequency | Percent

Education (TVET, University, College, Institute, etc.) 13 100
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3.3.2 Employers’ Recruitment and Selection Criteria

This section outlines how employers recruit graduates from TVTI’s leather and leather
products technology program, the key factors influencing their hiring decisions, their level of
satisfaction with the training provided, and their assessment of how well graduates apply
their knowledge and skills. It also examines the skill gaps employers encounter when hiring,
the challenges they observe in employed graduates, the types of training they believe
graduates should receive, and the recommendations and suggestions they offer for improving
the university’s leather and leather products technology study program.

3.3.2.1 Method of Recruiting Graduates

The figure shows the most common method employers use to recruit TVTI graduates is
through printed media and notice board 92.3% and Only 7.7% hire through direct
applications from job seekers. The data highlights the need for modernized recruitment

practices, such as online job platforms and stronger graduate-employed networking systems.

120
100
M Printed media
30 (newspaper related) and
notice board
60 Job seekers direct
application
40
Total
20
. N
Frequency Percent

Figure 3.6 Media Used by Employers
3.3.2.2 Important Aspects for Selecting Graduate Candidates

Employers where provided an open-ended question about the important recruitment they use

in haring graduates their response is summarized in the table below.

Table 3-29 Employers' Perspective on Importance of Recruitment Aspects

Employers’ Perspective on Important Recruitment Aspects

Total
Field of study 10
CGPA 6
Experience 8
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Based on practical and skill oriented evaluation questions. 2
Occupational standard (coc) 6
Additional Training Certifications 4

From the employers' perspective, the most important factor in recruiting graduates is the field
of study, cited by 10 respondents, indicating a strong preference for discipline-specific
qualifications aligned with job roles. Work experience is the next critical aspect, mentioned
by 8 employers, reflecting the value placed on practical, real-world exposure. Cumulative
Grade Point Average (CGPA) and possession of a recognized Occupational Standard
Certificate (CoC) each hold moderate importance, with 6 employers considering them
essential. Additional training certifications are valued by 4 employers, suggesting they are
seen as beneficial but not decisive. Notably, only 2 employers prioritize recruitment based on
practical or skill-oriented evaluation questions, indicating a potential gap in competency-
based hiring practices. This suggests an opportunity for employers to place greater emphasis

on performance-based assessments during recruitment.
3.3.3 The Level of Satisfaction of Employers

Figure 3.7 implies that employer satisfaction with the competence both technical and soft
skills of TVTI graduates is generally positive. Out of 13 respondents, 7 (53.8%) reported
being satisfied and 4 (30.8%) were strongly satisfied, indicating that over 84% of employers
have a favorable view of the graduates’ capabilities. However, 1 employer (7.7%) expressed
dissatisfaction, and another 1 remained undecided, suggesting that while the majorities
recognize the graduates’ competence, there is still room for improvement, particularly in

ensuring consistency in skill levels across all graduates.
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Figure 3.7 Over All Satisfaction of Employers

3.3.3.1 Satisfaction by Graduates’ Knowledge and Skills

The table below (table 3.30) describes Employer satisfaction with the technical skills
competence of Federal TVTI graduates specifically in areas such as machine operation,
software and equipment usage, material handling, industry knowledge, and project
management is largely positive. 5 employers (38.5%) rated the graduates’ technical skills as
good, while 4 (30.8%) rated them as very good, and 3 (23.1%) considered them excellent.
Only 1 employer (7.7%) rated the graduates' skills as poor, indicating a generally strong
performance with minor concerns. This suggests that most graduates are well-prepared
technically, though there is still potential to elevate more of them to the “excellent”

competency level.

Table 3-30 Employer Satisfaction with Graduates Technical Skills Competence

Employer satisfaction with Federal TVTI graduates technical skills competence
such as operation and practical use of machines, software, equipment, devices,
materials in the case of technology graduates and industry knowledge, project
manage
Frequency Percent

Poor 1 7.7

Good 5 38.5

Very Good 4 30.8

Excellent 3 23.1

Employer feedback on the behavioral (soft) skills competence of Federal TVTI graduates

covering areas such as communication, teamwork, motivation, adaptability, and work ethics
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reflects a generally positive but mixed outlook. A significant majority of employers (12 out
of 13, or 92.3%) expressed at least some level of satisfaction. Specifically, 6 employers
(46.2%) rated graduates’ soft skills as “very good”, indicating that nearly half of the
respondents see strong interpersonal and professional capabilities among graduates.
Additionally, 4 employers (30.8%) rated them as “good”, showing a broader
acknowledgment of competency, even if not exceptional. Only 1 employer (7.7%) gave an
“excellent” rating, suggesting that while competence is recognized, there may be limited
instances where graduates truly exceed expectations in behavioral attributes. However, 2
employers (15.4%) rated graduates' soft skills as “poor”, highlighting a notable concern
regarding consistency in areas such as effective communication, collaboration, or
professional conduct. This suggests that while the overall perception is positive, there are
gaps that need attention, particularly in preparing all graduates to meet a uniformly high
standard of workplace behavior.

In summary, Federal TVTI graduates are largely viewed as capable and professionally
prepared in terms of soft skills, but targeted improvements especially in communication,
adaptability, and work ethic could enhance employer satisfaction further and ensure greater
consistency across the graduate pool.

Table 3-31 Employer Satisfaction with Graduates Behavioral (Soft) Skills Competence

To what extent are you satisfied with Federal TVTI graduates behavioral (soft) skills
competence such as communication, teamwork, motivation, adaptability, and work ethics?

Frequency Percent
Poor 2 15.4
Good 4 30.8
Very Good 6 46.2
Excellent 1 7.7

3.3.3.2 Employers Feedback related to Hard & Soft Skills

Based on how satisfied employers are with the competence (technical/soft skills) of TVTI
graduates who are working in their department/organization, they were requested to suggest
strengths of Federal TVTI graduates in relation to technical and behavioral (soft) skills
competences and Key Strengths Identified as follows.

Technical Skills:
e Graduates are well-trained in practical and technical skills.

e They show noticeable improvement in technical competence post-graduation.
e They are focused on mastering their specialized subjects.
e Possess basic knowledge and strong skill application.

e Demonstrated ability to operate equipment and perform tasks with required skills.
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e Better performance in technology-related tasks.
e Practically well-trained and technically improved.

Soft Skills (Behavioral Competencies):
e Good communication skills developed after graduation.

e Devotion to work and positive work spirit noted by several employers.
e Some feedback mentioned room for improvement in behavior for a few trainees.

General Satisfaction:
e Many responses simply stated "satisfied” or "nice", reflecting general positive

sentiment.

e Overall perception is that graduates are competent, well-skilled, and job ready.

Table 3-32 Weakness of FDRE TVTI Graduates

If your response is strongly dissatisfied or dissatisfied, please suggest Weakness of Federal
TVTI graduates in relation to technical and behavioral (soft) skills competence.

Criticized Points by Employers

Weak Work Ethics

Low level to start new job

Insufficient oversight or support from the administration

Lack of resource and Materials

Lack of advanced equipment

Employers who expressed dissatisfaction with the competence of Federal TVTI graduates
highlighted several key weaknesses related to both technical and behavioral (soft) skills. A
common concern was the presence of weak work ethics among graduates, indicating issues
with reliability, responsibility, or professionalism in the workplace. Additionally, some
employers noted that graduates demonstrated a low level of readiness or confidence when
starting new jobs, suggesting a gap in job preparedness. There was also criticism directed at
the institution itself, with concerns about insufficient oversight or support from the
administration, which may impact the graduates' training quality. On the technical side, a lack
of adequate resources and training materials, along with the absence of advanced equipment,
were seen as limiting factors in the development of graduates' practical skills. These
combined issues point to both institutional and individual areas that may need improvement

to better prepare graduates for the workforce.
3.3.4 Skill Identification for Emerging Technology in Industry

The feedback from respondents regarding recommended changes to the Federal TVTI
training programs highlights a range of suggestions aimed at better aligning the institution’s

offerings with industry and departmental needs. A common theme among the responses is the
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need to modernize and update the curriculum to reflect current industry practices and
technological advancements. Specific recommendations include incorporating advanced
machinery, adding specialized fields such as footwear technology and fashion merchandising,
and ensuring the training programs are compatible with university standards. Employers also
emphasized the importance of enhancing both technical and behavioral (soft) skills,
suggesting that these should be taught in parallel to produce well-rounded graduates.
Additionally, there were calls for improved training quality, continuous short-term training
opportunities, and stronger collaboration with other TVET institutions. Some respondents
pointed to the need for better resources and equipment to support hands-on learning,
particularly in specialized fields. While a few respondents expressed satisfaction with the
existing training programs or had no additional recommendations, the overall sentiment
reflects a desire for more practical, industry-relevant, and holistic training approaches that
prepare graduates more effectively for the evolving labor market.

Table 3-33 Future Skills or Technologies Mentioned by Employers
Future skills or technologies Mentioned by Employers

Category Summary of Recommendations

Curriculum & Program | - Update curriculum to match industry needs- Add
Updates fields like Footwear Tech & Fashion Merchandising-
Ensure compatibility with university standards

Skill Development - Emphasize both technical and behavioral (soft)
skills- Provide soft and hard skills in parallel

Training Delivery & Quality - Improve graduate quality- Continue and expand
short-term training- Collaborate with other TVET
institutions

Technology & Equipment - Introduce advanced machinery- Fulfill needs for

footwear machinery and related tools

General Feedback - Some respondents satisfied with current programs-
A few had no additional suggestions

3.4 Short-Term Graduates Employers’ Findings

The main findings of the Federal TVT Institute's leather and leather products technology,
programs' employers' satisfaction with the skills and performance of graduates are displayed
in this section. Employers' assessment of the program's training process, including its
effectiveness, applicability, and outcomes in the workplace, is also examined. It also

discusses how companies assessed the Leather and Leather Products Technology programs
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offered by the Federal TVT Institute in terms of how well they prepared students for the

demands of the labour market.
3.4.1 Demographic Information

The role/position of the traced employers of the graduates in the sample, as well as the

industry sectors they are involved in, are examined in this portion of the Tracer Study report.

3.1.1.1 Role/Position of traced Employers
The role and position of traced employers are summarized in the following table.
Table 3-34 Role/Positions

The Number of Employers and Their Roles/Position

Frequency | Per cent
CEO or Manager 11 68.75%
Head/ Deputy Head of Department 31.25%
HRM 0.0%
None of the above 0 0.0%
Total 16 100%

3.1.1.2 Traced Employers of TVTI Graduates by Industry Sector
The statistics show that there is even distribution across major sectors (31.25% each)

educational institutions, start-up manufacturers, and established production industries
implying TVTI graduates are employed almost equally in academic instruction to industrial
application and entrepreneurial ventures.

Table 3-35 Employers' Sector

Employers of TVTI graduates by Industry Sectors

Industry Sector Frequency | Percent
Education (TVET, College, University, etc.) 5 31.25
Start-up Leather Products Manufacturing 5 31.25
Production Industrial 5 31.25
None 1 6.25
Total 16 100%

3.4.2 Employers’ Career Development Experience, Procedures and Criteria

This section explains how companies give professional development awards to graduates of
training programs in leather and leather products technology, and other related professions.

3.4.2.1 Employers Career Development Experience

The analysis of responses from short-term employers regarding career development
experience after short-term training reveals a generally positive trend. A majority of

employers, 68.8% reported that they have engaged in some form of career development for
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their employees following the completion of short-term training programs. However, 31.3%
of employers indicated that they do not have experience in offering career development after

training.

Table 3-36 Employers Career Development

Employers Career Development Experience
Frequency Per
cent
Yes 11 68.8
No 5 31.3
Total 16 100%

3.4.2.2 Method of Career Development

The data show most common method used by organizations to motivate career development
is manpower allocation (30%), which implies that organization often assign employees to
roles or tasks that help them grow professionally. Competition with others (25%) and
recommendations from immediate supervisors (25%) are also significant motivators. Only
15% of companies encourage employees to initiate their own career development through
direct applications. The least used method is personal contact (5%), meaning individualized

or informal motivation approaches are rare.

Table 3-37 Career Development Method

How employers in Award employee career development
Frequency Percent

Manpower allocation 6 30

Competition with others 5 25

Direct application by the | 3 15

employee

Personal contact to|1 5

employee

Recommendation from | 5 25

immediate supervisor

3.4.3 The Level of Satisfaction of Employers
3.4.3.1 Overall Satisfaction of Employers on the Quality of Short-term Training

Employers where asked about their satisfaction level about the overall condition of the short-
term training quality and the data reveals that employers are generally satisfied with the
quality of training received by TVTI graduates. The data shows that 87.5% of employers are
satisfied or highly satisfied with the quality of short-term training provided by TVTI, with
50% expressing general satisfaction and 37.5% indicating a high level of satisfaction. This

reflects a strong endorsement of the training program's relevance, effectiveness, and
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alignment with industry expectations. Only 12.5% of employers rated their satisfaction as

moderate, and importantly, none expressed dissatisfaction.

Table 3-38 Quality of Training Satisfaction
How satisfied are you with the quality of training received

Frequency Percent
Moderate 2 12.5
Satisfied 8 50.0
Highly Satisfied 6 37.5
Total 16 100.0

3.4.3.2 Satisfaction by Graduates’ Knowledge and Skills

Employers were asked how happy they were with the graduates' demonstration of 25 distinct
knowledge and skill-related areas. On a five-point rating system, 1 denoted dissatisfaction, 2
mild dissatisfaction, 3 moderate satisfaction, 4 satisfaction, and 5 high satisfactions.

The statistics from employer’s evaluations of graduates' knowledge and skill performance
across 25 areas reveal a generally high level of satisfaction with the quality and relevance of
the short-term training programs provided by TVTI. The highest-rated aspects include
"employees gained the knowledge they needed" and "the training prepared employees for the
demands of work," both with a mean score of 4.56 and a low standard deviation (0.512),
indicating consistent and strong satisfaction across respondents. Similarly, the ability of
employees to relate training outcomes to the workplace (mean = 4.38) and to build on their
current skills (mean = 4.44) were also highly rated, suggesting that the training effectively

bridges theoretical knowledge with real-world application.

Employers expressed strong approval for graduates’ discipline (4.25), accuracy (4.31), and
use of working tools (4.25), reflecting a solid foundation in practical skills and workplace
behavior. However, moderately lower scores were observed for practical use of machines and
equipment (3.94), equipment maintenance (3.69), and digital skills such as computer use
(4.00), with higher variability in responses highlighting areas where further emphasis in
training could enhance consistency and competence. Soft skills such as communication (3.94)
and teamwork support (4.31) were generally well-rated but not exceptional, suggesting room

for growth in interpersonal training components.

Overall, the general quality of the short-term training received a favorable mean score of
4.06, reinforcing the perception that TVTI’s training is effective, relevant, and well-received

by employers. Nonetheless, the variation in standard deviations across several indicators
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points to inconsistencies in training delivery or graduate performance, which could be
addressed by standardizing curriculum delivery, strengthening digital and equipment-focused

components, and increasing focus on applied and soft skills development.

Table 3-39 Training Condition and Provision

Descriptive Statistics

Std.
Mean Deviation
Knowledge and skills aspects [Theoretical training related to the
) 4.37 719
occupation]
Knowledge and skills aspects [Practical use of computers] 4.00 1.033
Knowledge and skills aspects [Practical use of working tools] 4.25 577
Knowledge and skills aspects [Practical use of machines and
. 3.94 .680
equipment]
Knowledge and skills aspects [Practical use of materials and parts] 4.06 .998
Knowledge and skills aspects [Theory and practice of equipment
) 3.69 1.078
maintenance]
Knowledge and skills aspects [Employees were able to relate the
. 4.38 .619
training outcome to the workplace.]
Knowledge and skills aspects [The training helped employees 4.44 629
identify how to build on their current knowledge and skills.] ' '
Knowledge and skills aspects [Understanding and producing
. 4.19 544
drawings]
Knowledge and skills aspects [Doing measurements at work] 3.87 .885
Knowledge and skills aspects [Use of written instructions and
) : 4.06 .680
working guides]
Knowledge and skills aspects [Communication] 3.94 .929
Knowledge and skills aspects [The training has helped our
. 4.31 .704
employees work with people.]
Knowledge and skills aspects [Knowledge of the industry] 3.94 172
Knowledge and skills aspects [How to work in a safe way] 3.94 .680
Knowledge and skills aspects [How to do high quality work] 4.13 .342
Knowledge and skills aspects [Discipline at work] 4.25 577
Knowledge and skills aspects [Accuracy at work] 4.31 .602
Knowledge and skills aspects [How to start a business] 4.13 .806
Knowledge and skills aspects [Our employees gained the skills
RS 4.38 .619
they needed from this training.]
Knowledge and skills aspects [Our employees gained the 456 512
knowledge they needed from this training.] ' '
Knowledge and skills aspects [The training prepared our
4.56 512
employees for the demands of work.]
Knowledge and skills aspects [The training used up-to-date
. I . 4.19 .834
equipment, facilities and materials.]
Knowledge and skills aspects [The training organisation was
. 4.13 .806
flexible enough to meet our needs.]
Knowledge and skills aspects [The quality of the short-term
S 4.06 172
training in general]

49




3.4.4. Training in Need by Employers

The results indicate that the majority of respondents (87.5% or 14 out of 16) believe
employees are normally fully prepared to perform their work well without needing additional
training in a similar area. However, a small portion of respondents (12.5% or 2 out of 16) feel
that some employees may still require introductory-level training to perform their roles
effectively. This could point to gaps in foundational knowledge, possibly among new hires,
employees transitioning to different roles, or those working in evolving areas of the business.

Table 3-40 Preparedness of Graduates to Deployed to work
Need of Additional Training in Similar Area

Frequency Percent
introductory is needed 2 125
Normally they are fully prepared to do the | 14 87.5
work well
Total 16 100.0

3.4.5. Employers’ Perspective on Problems finding employees with the needed
skills

The data presented in the table shows that a significant majority of employers (81.3%) have
experienced difficulties finding employees with the necessary skills for their companies. Out
of 16 respondents, 13 indicated "Yes," while only 3 employers (18.8%) stated that they have
not encountered such problems. This suggests a notable skill gap in the labor market,
particularly in relation to the specific needs of employers in the leather and leather products
sector. The high percentage of employers facing this issue highlights the importance of
aligning vocational training programs with industry demands and ensuring that graduates are
equipped with both technical and soft skills that match real workplace requirements.
Addressing this gap could enhance employment outcomes and improve productivity within

the industry.

Table 3-41 Problem Finding Skilled Worker

Experienced problems finding employees with the skills required
Frequency Percent
Yes 13 81.3
No 3 18.8
Total 16 100.0
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3.4.6. Skill Shortages Faced by Employers

Employers were asked to rate the severity of skill shortages their companies face across
various employee levels, and the results reveal critical gaps in the labor market. The most
severe shortage was reported at the skilled worker level, with a high mean score of 4.69,
indicating that almost all employers consistently struggle to find employees who possess the
practical skills necessary for production and technical tasks. Similarly, the technician and
engineer level also showed a high severity rating of 4.50, highlighting a strong and consistent
demand for employees with more advanced technical and engineering competencies. These
findings point to a significant mismatch between the training outcomes and industry
requirements for mid- to high-level technical roles. The supervisory and management level
had a moderate severity score of 3.56, suggesting that while not as urgent, there is still a
noticeable difficulty in sourcing competent leadership within organizations. In contrast, the
semi-skilled level received the lowest severity rating of 2.87, indicating relatively less
concern in this category, though variation in employer responses suggests that some
companies may still experience challenges based on specific operational needs. Overall, the
data underscores the need for more targeted and industry-aligned training programs to
address the acute shortages at skilled and technical levels, which are essential for driving

productivity and quality in the leather and leather products sector.

Table 3-42 Severity of Skill Shortage

The severity of the Skills Shortages
Mean Std. Deviation
Skills level [Semi-skilled] 2.87 .885
Skills level [Skilled worker] 4.69 .602
Skills level [Technician/engineer] 4.50 516
Skills level [Supervisory/management] 3.56 .892

3.4.7. Comments and Suggestions the best aspect of the training and
improvements needed

Short term employers responses to the question “What were the best aspects of the training?”
reveal that the majority of participants found the practical part of the training most valuable,
with 56.3% (9 out of 16 respondents) identifying it as the key strength. This strong emphasis
on hands-on experience reflects the importance of applied, skill-based learning in the context
of short-term training, particularly in fields like leather and leather products where practical

competency is essential. The remaining responses, though individually representing smaller
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percentages (each 6.3%), highlight a range of specific strengths. These include appreciation
for the comprehensive production steps, alignment with organizational goals, patternmaking,
and the knowledge and skills gained. Additional comments noted the training’s time
efficiency, the inclusion of major content areas, and the effectiveness of the trainer,
suggesting a well-structured program that was both relevant and efficiently delivered.
Generally, participants valued the training for its strong practical focus, as well as its
targeted, skill-enhancing content and effective instructional design, indicating that the
program met key expectations in both content and delivery.

Table 3-43 Best Aspect of the Training

What were the BEST ASPECTS of the training?

Frequency Percent
all the production step was nice 1 6.3
Generally, it is good training 1 6.3
it aligned with our goal 1 6.3
Patternmaking help me a lot 1 6.3
practical part 9 56.3
skillful, time effective 1 6.3
the knowledge and skill 1 6.3
time is effective, major area included and | 1 6.3
he is good trainer
Total 16 100.0

3.5 FDRE TVT Institute Management and Staff Findings

As part of the graduate tracer study, feedback was also collected from the management and
staff members to gain a comprehensive understanding of institutional performance, program
relevance, and the alignment of training outcomes with labor market needs. Their responses
provided valuable insights into the effectiveness of the current training system, institutional
challenges, and opportunities for improvement. The findings reflect the perspectives of those
directly involved in the design, delivery, and evaluation of training programs, offering a

critical dimension to the overall assessment of graduate employability and program impact.
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3.5.1. Demographic Information
3.5.1.1.Description of Role/Position of TVT Institute staff

Table 3-44 The number of Traced TVT Institute Staff

THE NUMBER OF TVET STAFF AND THEIR ROLE/POSITION

Faculty Dean | Vice Dean Dep. Head Lecturer Total
Freque |1 1 3 9 14
ncy
Percent | 7.1% 7.1% 21.4% 64.3% 100%
%

Source: Collected from field data of EASTRIP tracer study, 2025
3.5.2. Recognition of TVT Institute by Internationally Accredited, Professional
Associations and Employers
Table 3-45 International Accredited, Professional Associations and Employers

Recognition of Federal TVT Institute

Yes No No Answer
Internationally Accredited 4 10 0
Professional Associations 6 8 0
Employers 11 3 0

Source: Collected from field data of EASTRIP tracer study, 2025
Respondents where asked about whether the program in FDRE TVT institute are
internationally accredited, and recognized by professional Associations and employers, the
data reveals that the TVT program is not widely recognized internationally, with only 4
respondents affirming international accreditation, while 10 disagreed. Recognition by
professional associations is also limited, with 6 respondents indicating recognition and 8
stating otherwise. However, the program appears to be well regarded by employers, as 11
respondents confirmed employer recognition, compared to only 3 who did not. This suggests
that the program may lack formal international and professional accreditation, but it holds

practical value in the local job market.
3.5.2.1.Internationally accredited TVT institute courses

Table 3-46 Internationally accredited TVET courses
List of Partner Awarding Boards

1 ]1S09001

2 |0

A number of respondents have indicated that the program are internationally recognized by
ISO9001 standards.
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3.5.2.2.Recognition of TVET courses by Professional Associations

Table 3-47 Recognition of TVET courses by Professional Associations
List of Professional Associations

2 | EPTDA

3 | Leather Association

5 | World Skills

6 | African Leather and Leather Products Institute

Source: Collected from field data of EASTRIP tracer study, 2025

Table 3.47 lists five professional associations linked to the TVET program, including the
EPTDA, Leather Association, and WorldSkills. These connections suggest the program has
both local and international industry relevance, especially in technical and vocational fields.

3.5.2.3.Recognition of TVET courses by Employers

Table 3-48 Recognition of TVET courses by Employers
List of Employers

Akaki Basic Metal

2 Amio Engineering

3 Ethiopian Airlines

4 | Ethiopian Metal Development Center
5 Local Manufacturing Industries
6

7

8

Kombolcha Industrial Park

Leather Industries

Leather Industry Development Institute
10 | Respective Polytechnic Colleges

11 | satellite Campus TVTI
Source: Collected from field data of EASTRIP tracer study, 2025

Table 3.48 lists eleven employers associated with the TVT program, indicating a diverse
range of industry partnerships. These include major national organizations like Ethiopian
Airlines, Akaki Basic Metal, and the Ethiopian Metal Development Center, as well as sector-
specific institutions such as the Leather Industries and the Leather Industry Development
Institute. It also includes Amio Engineering, Kombolcha Industrial Park, and Local
Manufacturing Industries, reflecting strong ties with the manufacturing and engineering
sectors. Additionally, educational institutions like the Respective Polytechnic College and
Satellite Campus TVTI are listed, suggesting collaboration in training and workforce
development. This variety highlights the program’s strong industry linkage and practical

relevance.
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3.5.2.4.Qualification levels offered by TVT Institutes

Table 3-49 Qualification levels offered by Federal TVT Institute (Manufacturing)

Level of Qualification Offered
Yes No
Higher Diploma (TVET Level 1 - |
5)
Bachelor’s degree v
Master’s degree v
Waiting for Final Approval to call for
PhD
enrollment
Other

Source: Collected from field data of EASTRIP tracer study, 2025
Table 3.49 summarizes the "levels of qualification offered” for employees of the Federal
TVT Institute. The results were from a representative sample of TVT Institute employees. It
illustrates that both departments only provide bachelor's degrees, while the Federal TVT
Institute (Manufacturing) offers master's degrees. The manufacturing technology PhD

program is about to start and is awaiting final approval and processing.

3.5.3. Review of TVET Institute Course Curricula
3.5.3.1. Periodic review of TVT Institute courses

Table 3-50 Review of TVT Institutes’ course curricula

Are institutes’ course | Reviewed

curricula reviewed? Yes No No Answer
Frequency 14 0 -

Percent 100% 0.0% -

Source: Collected from field data of EASTRIP tracer study, 2025

The information gathered from TVT Institute staff members regarding whether or not the
institute's "courses are periodically reviewed" is included in Table 55. The results were
derived from a sample representative of the TVT Institute staff. It shows that all staff
members of the TVT Institute (100%) who took part in the survey “periodically review their
TVT Institute courses.” It is essential to review courses to give students the skills and

knowledge they need and to keep abreast of developments in the labor market.

3.5.3.2. Frequency of review of TVT Institute courses

Table 3-51 Frequency of Review of TVT Institutes’ course

Frequency of Reviewing TVET Institutes’ Course Curricula

Frequency in Months

Below |24-35 [36-47 |48-59 |60andabove | No Answer
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24

Frequency 3 4 2 4 1 0

Percent 21.4% 28.6% 14.3% 25.6% 7.1% 0.0%

Source: Collected from field data of EASTRIP tracer study, 2025
TVT Institute employees were questioned over the "frequency of reviewing their course
curricula.” Table 56 provides a summary of their responses. It shows that more of the TVT
Institute staff members who were located for the study said "less than 24 months™ to review
their course material. According to the majority of responses, curriculum reviews occur no
more frequently than every 47 months.

3.5.3.3. Method of reviewing the TVT course curricula

Table 3-52 Method of Review of TVT Institutes’ course curricula

Method of Reviewing TVET Institutes” Course Curricula

Method of Reviewing

Checking with employers | Using occupational standards | Missing
Frequency |5 7 2
Percent 35.7% 50% 14.3%

Source: Collected from field data of EASTRIP tracer study, 2025

According to the survey results, 50% of respondents said that applying occupational
standards is the most popular way for TVET colleges to examine their course curricula.
Following this, 35.7% of respondents said they checked with their employers, indicating a
moderate amount of corporate involvement in curriculum creation. There were gaps in the
evaluation process, as seen by the smaller percentage of 14.3% that did not indicate a
technique. All things considered, the data points to a preference for matching curricula to

recognized occupational standards and, to a lesser degree, including corporate input.
3.5.4. Assessment of Training Aids by TVT Institute Staff
3.5.4.1.Extent to which training aids are available in the TVT Institute

To evaluate the availability of training aids within the TVT Institute, staff members were
asked to rate fourteen different items using a five-point Likert scale. This scale ranged from 1
(Very Weak) to 5 (Very Strong) as shown below, allowing respondents to express the extent
to which each training aid is present and accessible in their institution. The results provide

insight into the adequacy of resources supporting vocational education and training.

1 2 3 4 5
Very Weak | Weak Moderate Strong Very Strong
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3.5.4.2.Interpretation of the Extent of Availability of Training Aids

Average mean scores derived from a five-point Likert scale are used to evaluate the data
about the availability of training aids at the TVET Institute. By converting numerical
averages into qualitative categories, this interpretation makes it easier to comprehend how
successfully training aids are provided. The scale, which goes from 1 (Very Weak) to 5 (Very
Strong), makes it possible to evaluate availability consistently. By using this approach, the
institute can determine which training aids are sufficiently available and which ones could

need more resources or improvement.

Table 3-53 Extent to which training aids are available in the TVT Institute

Extent To Which Training Aids are Available at Federal TVT Institute (Manufacturing)

Std.
112 |3 |4 |5 |N | Mean | Deviatio
n
Practice Workshops and Classrooms 0|1 (1|6 |6 |14 |4.21 0.893
Course Curriculum 0 |0 (5|6 |3 |14 |386 0.77

The Recommended Text Books (including

Reference Materials) 02|18 |3 (14 |386 |0.949

Access to Industrial Attachment/Internship

0 |1 (4 |5 |4 |14 |386 0.949
Programme

Access to Qualification Standardisation

Workshops/seminars 0|0 |3 |11/0 |14 |379 |0426

Teaching Guides 0 |0 (5|7 |2 |14 |3.79 0.699
Resource Centre for use by Learners 0 |1 (3 8 |2 |14 |3.79 0.802
Learner Study Packs 0O |1 |4 6 |3 |14 |379 |0.893
Follow-up of Graduate Progress 0 |2 (3 |5 |4 |14 |3.79 1.051
Tools and Equipment 1112 |7 |3 (|14 |371 1.139
Access to External Assessors 0|2 |3 |7 |2 (14 |3.64 0.929
Industrial Visits 0 |2 (4 |6 |2 |14 |357 0.938

Involvement of Local Employers, e.g. guest 1121314 14|14 |357 1984

lecturers
Learner Logbooks for recording practical s 121017 |2 |14 |329 1383
work
Average 3.75 0.94
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Source: Collected from field data of EASTRIP tracer study, 2025

Availablity of Training Aids
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% 421
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Industrial Visits

Learner Logbooks for recording practical work

M Std. Deviation ® Mean

Figure 3.8 Training Aid Availability

The analysis of the survey data on the availability of training aids in the FDRE TVT Institute
reveals that most resources are generally available, with some more consistently accessible
The highest-rated

Standardizations Workshops/Seminars and Teaching Guides, both scoring 3.79, indicating

than others. items, based on mean scores, are Qualification
strong availability and relatively low variability in responses. Tools and Equipment, Resource
Centers, and Learner Study Packs also show good availability, with mean scores ranging
from 3.71 to 3.79. However, Learner Logbooks received a lower mean score of 3.29 and the
highest standard deviation (1.383), suggesting inconsistent availability and differing
perceptions among staff. Similarly, Involvement of Local Employers and Industrial Visits
scored moderately (3.57) but with higher variability, especially in employer involvement.
These findings highlight areas of strength in resource provision while also pointing to
specific training aids that may require attention to ensure more consistent access across the

institute.
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3.5.5 Assessment of Teaching-Learning Conditions and Provisions
3.5.5.1 Rating the study conditions and provisions at the TVT Institute

The assessment of teaching-learning conditions and provisions at the TVT Institute is a
critical component of ensuring educational quality and institutional effectiveness. Staff
members were asked to evaluate twenty-seven parameters of study conditions using a five-
point Likert scale, ranging from "Very Weak" to other higher ratings. This systematic
approach provides valuable insights into the strengths and areas needing improvement within

the institute's learning environment, helping to guide future enhancements and policy

decisions.
1 2 3 4 5
Very Weak | Weak Moderate Strong Very Strong

3.5.5.2 Interpretation of the Rating of the study conditions and provisions by TVT
Institute Staff

The interpretation of the ratings provided by TVT Institute staff offers a quantitative
assessment of the study conditions and provisions, using average mean scores to categorize
performance levels. This analysis helps identify key strengths and weaknesses across the
twenty-seven evaluated parameters, providing a clear picture of the institute's educational

environment. By translating Likert-scale responses into actionable insights, the findings

support data-driven decision-making for institutional improvements and resource allocation.

Table 3-54 Rating the study conditions and provisions at the TVT Institute

RATING THE STUDY CONDITIONS AND PROVISIONS AT FEDERAL TVT INSTITUTE

(Manufacturing)

2 3 5 N Mean Std'. .
Deviation

Theoretl_cal training related to the 1 4 9 14 371 0.825
occupation
Practical use of computers 1 2 2 14 3.64 1.082
Practical use of working tools 1 4 1 14 3.64 0.745
Pra(;tlcal use of machines and 1 3 3 14 3.86 0.864
equipment
Practical use of materials and 3 5 9 14 3.36 1.008
parts
Theory and practice  of 3 |6 > |14 [320 |0994
equipment maintenance
Unde_rstandlng and producing 3 1 9 14 3.64 1,008
drawings
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Doing measurements at work 0 1 5 3 5 14 3.86 1.027
\LlJvzerkiorTgvg\]/lrJiitézg instructions and 0 0 5 5 3 14 3.86 0.77

Communication 0 2 5 3 4 14 3.64 1.082
Working with other people 0 0 4 9 1 14 3.79 0.579
Knowledge of the industry 0 1 4 7 2 14 3.71 0.825
How to work in a safe way 0 0 5 4 5 14 4 0.877
How to do high quality work 0 3 2 6 3 14 3.64 1.082
Discipline and accuracy at work | 0 4 1 5 4 14 3.64 1.216
How to start a business 2 3 4 4 1 14 2.93 1.207
General education subjects 0 1 6 6 1 14 3.5 0.76

Management of the institution 0 0 7 4 3 14 3.71 0.825
ir:sr]s(jrzrgms andov]:/orksth)pl)Js:/IIOlaIl:r)]sg » |0 1 S 6 2 14 3.64 0.842
ig;ﬁ’#gfse Centre for use by, |1 |3 |g |3 |14 |364 1.151
Recreational activities 0 1 7 3 3 14 3.57 0.938
Support from teachers 0 1 4 5 4 14 3.86 0.949
Competence of teachers 0 0 1 10 |3 14 4.14 0.535
Teachers’ experience of industry | O 0 6 7 1 14 3.64 0.633
Careers advice 0 1 6 6 1 14 35 0.76

I;;c;:(ijdgrr:igi]ninginternship/industry- 0 9 3 8 1 14 357 0.852
Help in finding a job 2 3 2 5 2 14 3.14 1.351

Source: Collected from field data of EASTRIP tracer study, 2025
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STUDY CONDITIONS AND PROVISIONS

Competence of teachers =t RSt ——— ] 4
How to WOrk in a safe Way e O e /|
Support from teachers A —— 356
Use of written instructions and working guides Ol ——— 3 50
Doing measurements at Work 02 fe—— 3 56
Practical use of machines and equipment 00l v—— 3 56
Working with other people -t ——— 370
Management of the institution 0020 —— 3 7]
Knowledge of the industry 020 ———— 3 71

Theoretical training related to the occupation

w
\l
[EN

Teachers’ experience of industry

Resource Centre for use by Learners
Standard of buildings, classrooms and..

Discipline and accuracy at work

How to do high quality work

Communication

Understanding and producing drawings

Practical use of working tools

Practical use of computers

Providing internship/industry-based training

|

Recreational activities
Careers adViCe | e e 3 5
General education subjects el — 3 5
Practical use of materials and parts I ——O0 e —— 3 36
Theory and practice of equipment maintenance =000 e —— 3 20
Help in finding a job kS0 Le— 314
How to start a business O — 2 03

m Std. Deviation ®Mean

Figure 3.9 Rating the Study Conditions and Provisions

The assessment of study conditions and provisions at FDRE TVT Institute reveals generally
positive perceptions among staff, with most areas rated between moderate and strong. The
highest-rated aspects include teacher competence (mean score 4.14) and safety training
(4.00), indicating strong confidence in instructional quality and workplace safety protocols.
Practical training components such as the use of machines and equipment (3.86),
measurements at work (3.86), and teacher support (3.86) also received favorable ratings,
suggesting effective hands-on learning experiences. However, some areas require attention,
particularly entrepreneurship training (2.93) and job placement support (3.14), which scored
the lowest and point to potential gaps in career readiness programs. Infrastructure-related

elements like the Resource Centre (3.64) and recreational activities (3.57) show room for

61



improvement to enhance the overall learning environment. The results suggest that while the
institute excels in core technical and instructional areas, strategic investments in career
services and facility upgrades could further strengthen its vocational training programs. The
relatively low standard deviations for most items (below 1.0) indicate general consensus
among respondents, though higher variations in ratings for job placement support (1.35) and

business startup training (1.21) suggest more diverse opinions on these services.
3.5.6 Comments and Recommendations

The study's shortcomings, or more precisely, the areas that require expert attention to apply
knowledge and skills in order to do jobs effectively and efficiently, are discussed in this
section by the TVT staff members who were polled. They also share their thoughts and

suggestions regarding this survey.

Important changes recommended for the TVT Institute’s program of study by TVT Institute
Staff

Table 3-55 Important changes recommended for the program of study

IMPORTANT PROGRAMME OF STUDY CHANGES RECOMMENDED BY TVT STAFF

e Minimize number of trainees per class

e Expand workshop and laboratories

e Improve curriculum and laboratories, provide short term training for the teachers

e Incorporating advanced techniques

e The curriculum must revise periodically

e Aligning curricula with industry demands, strengthening industry-institution partnerships, and
incorporating entrepreneurship and innovation into the curriculum should be developed.

e Commitment and dedications of teachers in teaching theory and practical. Increase the number of

hours for (OJT - on the job training) for the graduating students. At least one semester for
internship (OJT ).

e 1. Commitment and dedication of teachers both theories and practices needed.
e 2. Need to have seminars and training in classroom and workshop management.
e 3. Emphasis of 30% theory and 70% practical.

e 4, For technical teaching course, 1 semester practice teaching outside or inside the campus
should be

e Special bridge courses for individual students based on skill deficiency, like statistics, numerical
analysis, computer skills, software knowledge

e There is no pc, writing material, tools, equipment, materials and totally no water supply around
workshop do you think the problem lecturer without pc?

e Industry based curricula

e To give more attention on the training quality area, training martials and equipment
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The significant modifications that TVT Staff advised for the TVT Institute's study program
are outlined in Table 3.55.
Comments and suggestions by TVT Staff regarding this survey

Table 3-56 Comments and suggestions regarding this survey by TVT Staff
Comments and Suggestions made by TVTI Staff

. None
e Verygood
. Itis long

e  The survey must face to face

Essential comments/suggestions survey questions based on related subjects
and industry need.

Thank you; for this survey so that from time to time the institute
administrator can check the standing of the school.

Please include the educational qualification of the management in the survey
to check that they are suited to run a technology education program.

Some points related to industry linkage, industrial consultancy, collaborative
programs for industrial people at their sites as block classes.

If you focus specially on the comments area i expected that there will be
improvement.

e Good

A good way to understand employee's perception on the system of the
institute
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CHAPTER FOUR
4 TREND ANALYSIS OF STUDY CONDITION AND PROVISION

4.1 Introduction to Responses Trend

The Leather and Leather Products Technology Department has conducted annual graduate
tracer studies for the past five years to evaluate and improve program quality. This analysis
examines trends in graduate employment outcomes and employer feedback to assess study-
work relevance. By tracking responses over time, we identify key patterns in skills
application and job market alignment. The study also evaluates curriculum strengths and
weaknesses based on real-world performance data. Findings highlight areas where the
program excels and where adjustments may be needed. These insights aim to enhance
teaching methods and graduate competitiveness. Ultimately, the analysis supports data-driven
decisions for continuous academic improvement.

It is worth to mention that this trend analysis has focused only on analyzing the study
condition and provision responses from graduates and employers. And through the years the
questionnaires have been modified and adjusted to new updates and we have only included
exact matches of the indicators to clearly show the trend analysis. Some of the tracer’s
study’s years may have not included both long- & Short-term graduates (Some of the only

have short-term graduates), so that must be taken to consideration while reading this report.

4.2 Long-Term Graduates Response Trend Analysis

The trend analysis of study conditions and provision indicators over three years (2021-2024)
for the Leather and Leather Products Technology Department, based on responses from long-
term graduates, indicates a general positive progression in most areas. Notably, significant
improvements were observed in “Careers advice,” which increased from a mean score of 3.1
in 2021 to 3.42 in 2024, and “Communication,” which rose from 3.9 to 4.32 over the same
period. Similarly, indicators such as “Competence of teachers,” “Doing measurements at
work,” “Help in finding a job,” and “How to start a business” all showed consistent
improvement, reflecting growing satisfaction with the support and preparation provided by
the department. Key technical training aspects like “Use of written instructions and working
guides,” “Working with other people,” and “Understanding and producing drawings” also
demonstrated a positive trend, indicating strengthening of practical and collaborative skills

among graduates.
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However, a few areas such as “Standard of buildings, classrooms and workshops/labs” and
“Recreational activities” remained relatively stagnant or showed only marginal
improvements, suggesting ongoing challenges in infrastructure and extracurricular

engagement.

Overall, the data suggests the department has made meaningful strides in enhancing the
educational experience and workforce readiness of its graduates, although some areas still

require further attention and development.

Table 4-1 Long-Term Graduates Response Trend Analysis

Long-Term Graduates Response Trend Analysis

2021 2022 2024
Study Condition and Provision indicators Mean | Std. | Mean | Std. | Mean | Std.

() (0) | (W (c) | (W (o)
Careers advice 3.1 122 | 2.8 1.1 |342 |0.692
Communication 3.9 0.83 |35 12 |384 |0.834
Competence of teachers 3.2 097 | 2.8 1.1 [3.53 |0.905
Discipline and accuracy at work 3.8 08 |33 1.3 |4.05 |0.621
Doing measurements at work 3.3 0.95 | 34 1.3 |3.63 |0.684
General education subjects 3.8 0.87 | 3.3 1.2 347 ]0.841
Help in finding a job 2.8 1.39 | 2.7 1.1 (368 |0.82
How to do high quality work 34 0.87 | 3.1 1.1 (389 |0.737
How to start a business 3.3 134 | 2.7 1.3 |3.68 |0.946
How to work in a safe way 35 0.92 |33 1.2 [(3.84 |0.688
Knowledge of national laws 34 091 |31 1.1 (384 |0.688
Management of the institution 3.1 1.05 | 3.1 12 |368 |0.671
Practical use of computers 3.2 09 |29 1.2 [3.11 1.329
Practical use of machines and equipment 3 1.17 | 3.3 1.3 |3.58 1.017
Practical use of materials and parts 3.1 1.22 | 3.1 1.2 |3.68 1.057
Practical use of working tools 3.2 1.04 |35 13 |3.74 |0.733
Providing internship/industry-based training | 3.1 144 | 2.7 1.2 |3.58 |0.507
Recreational activities 3 1 3.1 1.1 332 0.885
Standard of buildings, classrooms and 33 118 |31 12 |332 1108
workshops/labs
Support from teachers 3.4 091 |3 11 |368 |0.749
Teachers' experience of industry 2.8 122 |25 1.1 | 3.47 0.841
Theoretical training related to the occupation | 4 0.82 | 3.6 12 |4.16 |0.688
The_ory and practice of equipment 33 094 |3 13 | 363 0.831
maintenance
Understanding and producing drawings 3.2 1 3.3 1.3 |358 |0.838
;inedegf written instructions and working 34 116 | 3.6 12 | 305 0.705
Working with other people 4 0.71 | 3.6 13 |411 |0.875
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The overall trend in the responses from long-term graduates of the Leather and Leather
Products Technology Department suggests a steady and commendable improvement in the
quality of education and student support over the past three years. Key areas such as
communication, teacher competence, and practical skill development have shown noticeable
progress, reflecting a growing alignment between the department’s offerings and the
expectations of the labor market. The positive shift in indicators related to career advice,
starting a business, and working with others suggests that the department is increasingly
equipping students not only with technical expertise but also with entrepreneurial and soft
skills, which are crucial in today’s competitive job market. These improvements indicate that
efforts to modernize curriculum delivery and strengthen teaching quality are yielding positive

outcomes.

To maintain and build on this momentum, the department should consider focusing on areas
that remain relatively underdeveloped, such as the standard of physical infrastructure
(buildings, labs, and workshops) and recreational activities. These components are essential
in creating a conducive learning environment and promoting student well-being.
Additionally, the department could deepen its engagement with industry by expanding
internship opportunities and increasing practical exposure through stronger partnerships with
leather industry players. Continuous feedback from graduates should be used to inform
curriculum updates, ensuring that both theoretical and practical components remain relevant
and impactful. Lastly, more targeted support in job placement and advanced entrepreneurship
training could further enhance graduate employability and success in self-employment

ventures.

4.3 Short-Term Graduates Response Trend Analysis

The three-year trend analysis (2023-2025) of study conditions and provision indicators based
on responses from short-term graduates of the Leather and Leather Products Technology
Department shows generally positive developments with some fluctuations. Indicators such
as the “Arrangement of the training,” “Content of training,” and ‘“Presentation of training”
have consistently received above-average ratings, indicating a solid foundation in the
structure and delivery of the training programs. Notably, the “Trainer/Instructor indicators”
remained high across the years, with a peak mean of 4.02 in 2024, reflecting sustained
confidence in the quality and effectiveness of instructors. The “Duration of training
indicators” showed the most significant improvement, rising from 3.13 in 2023 to 3.78 in

2025, suggesting adjustments were made to better match training length with learning needs.
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Table 4-2 Short-Term Graduates Response Trend

Graduates Response Trend on study condition and provision

2023 2024 2025
Study Condition and Provision Indicators | Mean Std. | Mean Std. | Mean Std.

() () | () | (o)
Arrangement of the training Indicators 3.77 1.00 |3.99 0.86 |3.98 1.02
Content of training indicators 3.79 093 |4.03 086 |3.91 1.05
Presentation of training indicators 3.64 0.89 |4.02 2.13 | 3.75 1.12
Duration of training indicators 3.13 115 |3.24 0.99 |3.78 1.20
Trainer/Instructor indicators 4.00 0.80 |4.02 085 |3.94 1.05
Training environment indicators 3.49 1.08 |3.79 097 |343 1.35
Training outcome indicators 3.97 0.83 |3.94 0.85 | 3.86 1.11
Learning Experience Indicators 3.79 0.89 |3.95 084 |3.79 1.05
Training accessibility indicators 3.53 1.00 |3.93 0.86 |3.63 1.36

Other areas like the “Training environment,” “Training outcome,” and “Learning experience”
indicators also maintained relatively high scores, though some minor declines in 2025
suggest potential areas for reassessment or reinforcement. While “Training accessibility
indicators” improved sharply from 3.53 in 2023 to 3.93 in 2024, it slightly decreased to 3.63
in 2025, which may point to uneven access to training opportunities or facilities. Overall, the
data indicates that the department has made commendable progress in enhancing short-term
training quality and relevance, although targeted improvements, especially in maintaining
consistency and addressing occasional declines, will be important for continued success.

The analysis of short-term graduates' feedback over the three years reveals encouraging
progress in several key areas of the training program, particularly in the quality of instructors,
organization of training content, and delivery methods. However, the slight decline in some
indicators in 2025—such as training accessibility and outcome—suggests a need for closer
monitoring and consistent quality assurance. To sustain and enhance the positive trends, the
department should prioritize regular evaluations of training effectiveness, ensure adequate
and equitable access to resources, and maintain strong engagement with industry stakeholders
to keep content relevant. Additionally, further improvement in the training duration's
alignment with skill development goals could enhance learner satisfaction and outcomes.
Continuous feedback collection and adaptive program adjustments will be vital to meeting

the evolving expectations of trainees and the labour market.

4.4 Long-Term Graduate Employers Response Trend Analysis

The trend analysis over three years regarding the study conditions and provisions in the

Leather and Leather Products Technology Department, based on employer feedback for long-
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term graduates, indicates a consistent and positive trajectory in graduate preparedness and
performance. Key competencies such as communication, discipline, and accuracy at work
have shown notable improvements, with communication rising from a mean score of 3.5 in
2021 to 3.9 in 2024, and discipline increasing from 3.7 to 4.2. Technical skills like
performing measurements and producing high-quality work also improved significantly,
reflecting enhanced practical training.

General education subjects and industry-specific knowledge saw steady growth, while
practical computer usage and safe working practices experienced marked advancements. The
ability to start businesses and work with machinery, tools, and technical documentation also
trended upward, indicating better hands-on readiness. Importantly, teamwork remained
consistently strong throughout the period, suggesting that collaborative skills are well-
integrated into the curriculum. Overall, the data reflects a strengthening of both technical and
soft skills among graduates, aligning well with industry expectations.

Table 4-3 Employers of Long-Term Graduates Response Trend

Employers of Long-Term Graduates Response Trend
2021 2024
Study Condition and Provision Indicators Mean Std. Mean Std.
(W © M (o)

Communication 3.50 0.92 3.90 0.88
Discipline and accuracy at work 3.70 1.05 3.90 1.20
Doing measurements at work 3.60 0.98 4.30 0.68
General education subjects 3.20 0.94 3.60 0.70
How to do high quality work 3.30 0.95 4.10 0.88
How to start a business 2.80 1.13 3.20 1.03
How to work in a safe way 3.50 0.88 4.30 0.68
Knowledge of the industry 3.10 0.99 4.20 0.92
Practical use of computers 3.10 1.11 3.80 0.79
Practical use of machines and equipment 3.40 1.03 4.10 0.99
Practical use of materials and parts 3.40 1.04 4.30 0.48
Practical use of working tools 3.60 0.91 4.10 0.88
Theoretical training related to the occupation 3.60 091 |4.10 0.74
Theory and practice of equipment maintenance 2.90 1.05 3.70 0.68
Understanding and producing drawings 3.30 1.08 3.89 0.78
Use of written instructions and working guides 3.40 0.93 3.90 0.88
Working with other people 3.90 0.93 3.80 1.03

In conclusion, the three-year trend analysis of the Leather and Leather Products Technology
Department, based on employer feedback for long-term graduates, reflects a strong and

steady improvement in the overall quality of education and graduate performance. Key
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competencies such as communication, discipline, and accuracy at work have shown
consistent growth, indicating that graduates are becoming more effective, reliable, and detail-
oriented. Technical skills, particularly in performing measurements and producing high-
quality work, have also improved significantly, suggesting that the department has enhanced
its practical training and hands-on learning approaches. The steady rise in general education
performance and industry-specific knowledge further supports the notion that the curriculum

is becoming more comprehensive and aligned with the expectations of the leather industry.

Moreover, the data highlights a notable increase in practical computer usage and safe
working practices, which are essential in modern manufacturing environments. The ability to
start businesses, although initially rated lower, has shown promising growth, reflecting a shift
toward fostering entrepreneurial thinking among students. The upward trends in working
with machinery, tools, and interpreting technical documentation indicate that graduates are
becoming more adept at handling real-world industrial tasks. These improvements suggest
that the department is not only focusing on theoretical knowledge but also ensuring that

students are well-prepared for the practical demands of the workplace.

Based on these findings, it is recommended that the department continue to strengthen its
entrepreneurial training by integrating more business development content and mentorship
opportunities into the curriculum. Further investment in digital tools and simulation
technologies could enhance students’ technological proficiency and adaptability.
Additionally, expanding partnerships with industry stakeholders would provide more
exposure to current practices and innovations, ensuring that graduates remain competitive
and industry-ready. Maintaining the strong emphasis on teamwork and collaborative learning
will also be crucial in sustaining the department’s positive trajectory. Overall, the department
is on a commendable path, and with targeted enhancements, it can further elevate the quality

and impact of its graduates.

4.5 Employers for Short-Term Graduates Trend Analysis

The three-year trend analysis (2023-2025) of employer satisfaction with the knowledge and
skills of short-term graduates from the Leather and Leather Products Technology Department
reveals a consistently positive trajectory across nearly all indicators. Employers reported
growing satisfaction, particularly in critical areas such as “Accuracy at work,” which rose
from a mean of 3.57 in 2023 to 4.31 in 2025, and “Communication,” which improved from

3.85 to 4.25. Strong gains were also seen in indicators like “Discipline and accuracy at
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work,” “Doing measurements at work,” and “Use of working tools,” suggesting enhanced

technical competence and workplace readiness. Moreover, satisfaction with how well

employees could relate their training to real-world tasks significantly improved, with the

mean for that indicator increasing from 3.47 in 2023 to 4.38 in 2025. Employers also

increasingly agreed that graduates acquired the necessary knowledge and skills from the

training programs, with both related indicators exceeding a mean score of 4.5 by 2025.

Table 4-4 Employers of Short-Term Graduates Response Trend

Employers of Short-Term Graduates Response Trend

2023 2024 2025
Study Condition and Provision Indicators Mean | Std. | Mean | Std. | Mean | Std.
W | W |6 W |(©
Accuracy at work 357 1093 [400 |09 |431 |0.60
Communication 385 |0.79 [410 (094 [394 |0.93
Discipline and accuracy at work 389 |[0.78 |421 |0.82 |4.25 |0.58
Doing measurements at work 3.77 |0.80 |421 |0.62 |3.87 |0.89
Employees were able to relate the training 347 1080 |383 |o081 438 |062
outcome to the workplace.
How to do high quality work 330 |0.77 [383 |1.07 |413 |0.34
How to start a business 294 091 [361 |0.88 [4.13 |081
How to work in a safe way 3.70 |0.72 |386 |[0.74 |3.94 |0.68
Knowledge of national laws/policies 330 |[0.77 |393 |0.73 |3.94 |0.77
Our employees_, gal_ne:d the knowledge they 358 1075 |393 |075 |456 |051
needed from this training.
Our em_ploy(_ee_s gained the skills they needed 360 1072 |383 076 1438 |o062
from this training.
Practical use of computers 351 |087 |359 |0.73 |4.00 |1.03
Practical use of machines and equipment 362 [077 |390 |094 |394 |0.68
Practical use of materials and parts 366 |0.76 |4.14 |0.74 |4.06 |1.00
Practical use of working tools 372 |084 410 |0.82 |[425 |058
The quality of the short-term training in 364 1074 |389 |063 |406 |077
general
Tr_]e training has helped our employees work 374 1071 |403 lo91 231 |070
with people.
The training helped employees identify how
to build on their current knowledge and skills 366 1073 1403 082 |444 063
The training organization was flexible enough 357 |099 (383 |071 413 |os1
to meet our needs.
The training prepared our employees for the 362 077 1393 |070 las6 |o051
demands of work.
The training used up-to-date equipment, | 5 oy | g7 | 380 | 067 |4.19 |0.83
facilities and materials.
Theoretical training related to the occupation |3.69 |0.76 |{3.90 |0.90 |4.37 |0.72
Theory and  practice of equipment | 5o |\ o4 | 376 |087 |3.69 |1.08
maintenance
Understanding and producing drawings 358 072 393 [0.88 [419 |054
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Use of written instructions and working

. 368 |085 [407 |0.80 |4.06 |0.68
guides

Indicators related to the organization and relevance of the training—such as “The training
helped employees work with people,” “Prepared for the demands of work,” and “Used up-to-
date equipment”—also showed notable improvement, indicating that the training is becoming
more adaptive and industry-aligned. Even in areas that initially scored lower, like “How to
start a business” and “Theoretical training,” there was measurable progress. Overall, the data
suggests a growing confidence among employers in the competence, adaptability, and
practical readiness of short-term graduates. This trend reflects positively on the department’s
efforts to align its training programs with labor market demands and to continuously enhance
the quality of technical and soft skills imparted to its graduates.

The analysis of employer feedback from 2023 to 2025 shows a strong and consistent
improvement in satisfaction with the knowledge and skills of short-term graduates from the
Leather and Leather Products Technology Department. Employers increasingly recognize the
graduates’ competence in both technical and soft skills, including accuracy, communication,
practical tool use, and the ability to relate training to real workplace demands. These positive
trends indicate that the department’s training programs are becoming more responsive to
industry needs and are effectively preparing trainees for the job market. To sustain this
momentum, it is recommended that the department continues to strengthen industry
collaboration, update training materials and equipment regularly, and further emphasize
entrepreneurship and theoretical foundations to produce well-rounded graduates who can

adapt to diverse work environments and drive innovation in the leather sector.

4.6 Summary of Trend Analysis

Chapter 4 begins by outlining the methodology and scope of the trend analysis, which
focuses on evaluating the effectiveness of the Leather and Leather Products Technology
Department’s programs through graduate and employer feedback. The analysis distinguishes
between long-term and short-term graduates, examining their responses across multiple
indicators such as communication, technical skills, teacher competence, and job readiness.
Long-term graduates reported steady improvements in areas like career advice, practical
training, and entrepreneurial skills. However, some indicators—such as infrastructure quality
and recreational opportunities—showed minimal progress, highlighting areas that require
further investment. The data also revealed that theoretical and practical components of the

curriculum are increasingly aligned with industry needs.
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This chapter further analyzes employer feedback, which corroborates the graduates’
responses. Employers of both long-term and short-term graduates noted significant
improvements in workplace competencies, including accuracy, communication, and the
ability to relate training to job tasks. Short-term training programs were praised for their
structure, content, and instructor quality, though some fluctuations in training accessibility

and outcomes were observed in the final year.

Overall, these chapter emphasizes that the department has made commendable strides in
enhancing graduate preparedness and aligning its programs with labor market demands. The
analysis concludes with a call for continuous improvement through curriculum updates,

stronger industry partnerships, and better support systems for students.

4.7 Conclusion and Recommendation

In conclusion, the trend analysis demonstrates that the Leather and Leather Products
Technology Department has made significant progress in improving the quality and relevance
of its educational offerings. Graduates are increasingly equipped with both technical and soft
skills, and employers are recognizing their growing competence and workplace readiness.
The consistent improvement in indicators such as communication, discipline, and practical
training reflects the department’s commitment to aligning its curriculum with industry
expectations. However, the analysis also highlights persistent challenges in infrastructure,
recreational services, and equitable access to training, which could impact student satisfaction

and learning outcomes if not addressed.

To build on these achievements, the department should prioritize targeted investments in
physical infrastructure and student support services. Expanding internship opportunities and
strengthening collaborations with industry stakeholders will further enhance practical
exposure and job placement. Additionally, integrating more entrepreneurship training and
digital tools into the curriculum can prepare graduates for self-employment and modern work
environments. Regular feedback loops involving both graduates and employers should be
institutionalized to ensure that the curriculum remains responsive to evolving industry needs.
These strategic actions will help sustain the department’s positive trajectory and ensure that

its graduates continue to thrive in the competitive leather and leather products sector.
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CHAPTER FIVE
5 CONCLUSION AND RECOMMENDATIONS
5.1 Conclusion
This section presents the conclusions drawn from the main findings that obtained from
graduates and employers. Based on the objectives and suggestions of the respondents,

recommendations are provided. The first set of conclusions reflects the perspectives of recent

graduates, while the second reflects the viewpoints of employers.
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5.1.1 Graduates’ Perspective

The study found an equal gender distribution, with 50% male and 50% female regular
graduates. The majority of graduates fall within the 26-30 years age range (50%),
followed by 31-35 years (31.8%) and a smaller proportion in the below 25 and 36-40
age groups (9.1% each). Most graduates from the long-term program were found
working in Addis Ababa (68.2%), with smaller numbers in Sidama (13.6%) and South
Ethiopia (13.6%). Similarly, demographic profile of short-term graduates reveals key
trends in gender distribution, civil status, age range, and employment outcomes. The
majority of graduates are female, making up 90.9% of the cohort, while only 9.1% are
male. Additionally, a significant portion (77.6%) are single, whereas 21.1% are
married. The age distribution shows that most graduates (72.7%) are between 26 and
35 years old, indicating that trainees are in their early to mid-career stages.
Employment status analysis indicates that 74.8% of graduates have secured jobs, with
27.3% engaged in self-employment with employees and 21.2% self-employed without
employees. The geographical employment distribution highlights that Addis Ababa
employs the largest share of graduates (36.36%), followed by Amhara and Oromia
regions (15.15% each). The findings suggest that short-term graduates are actively
engaged in the workforce, with many opting for self-employment. However, a portion
remains unemployed, underscoring the need for enhanced career placement support
and industry linkages to improve opportunities for all graduates. Additionally, the
concentration of employment in certain regions suggests opportunities to diversify job
placements and ensure a more inclusive approach to training and employment.

The employability of long-term graduates, 86.5% secured employment within six
months, with a majority holding permanent positions. The education sector absorbed
most graduates, highlighting strong demand for trained professionals. Short-term
graduates also showed favorable employment outcomes, with 74.8% securing jobs.
Many opted for self-employment, demonstrating entrepreneurial initiative. The
geographic concentration of employment largely in Addis Ababa and select regions
suggests potential opportunities to diversify job placements.

Most long term graduates found their jobs closely related to their field of study, with
63.7% stating a direct match. The majority were employed in the education sector
(82%), with fewer in manufacturing (4.5%). Graduates expressed high satisfaction
with the relevance of their training, particularly in technical skills, workplace

adaptability, and ethical work practices. The tracer study on short-term graduates
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highlights the strong relevance of training to industry needs. 82% of graduates
reported that their training closely aligned with their current job roles, particularly in
areas such as leather goods design, pattern making, and garment production.

e For long-term graduates, findings show that 72.8% of respondents were satisfied with
the skills acquired, with 22.7% expressing high satisfaction. Graduates recognized the
relevance of their training, particularly in technical expertise, workplace adaptability,
and ethical practices. However, 4.5% expressed dissatisfaction, citing gaps in digital
literacy, machine operations, and advanced technical competencies. For short-term
graduates, a similarly positive trend was observed, with many stating that their
training was highly relevant to their jobs. Graduates appreciated specialized skills in
CAD/CAM, pattern making, stitching, and leather machinery operation, although
some recommended additional training in emerging technologies and
entrepreneurship.

e 40% relied on general online resources, while 30% used social media platforms such
as LinkedIn and Facebook. 15% secured jobs through personal connections, including
friends and relatives. 10% found employment through industry linkages, particularly
cooperative training programs, while only 5% utilized traditional media like TV and
radio. These findings highlight the growing importance of digital platforms and
networking in job searching, suggesting that expanding digital literacy training and
career support services can further improve graduate employability.

e Overall, graduates find their training relevant, but suggested enhancing training in
CAD/CAM, pattern making, stitching techniques, and leather machinery operation to
better align with industry needs. They also emphasized the importance of modern
equipment, stronger industry linkages, and expanded soft skills training in
communication, teamwork, and entrepreneurship. Additionally, they recommended
improved career development support, including mentorship and job placement
assistance, to boost employability and workforce readiness. Implementing these

suggestions will strengthen FTI’s role in preparing graduates for successful careers.
1.5.1 Employers’ Perspective

According to the study, the following results can be drawn from the employers’ point of
views as presented below.

e Employers prioritize several key aspects when recruiting graduates from the FDRE

Technical and Vocational Training Institute (FTI). The study highlights that field of
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study (77%), work experience (62%), and academic performance (46%) are the most
important criteria for hiring decisions.

Employers generally express high satisfaction (87.5%) with graduates' technical
skills, particularly in precision tool and die making, leather technology, and
manufacturing processes. However, they identify soft skills gaps, including
communication, teamwork, and work ethics, as areas needing improvement.
Additionally, employers report severe skill shortages in specialized roles, particularly
for skilled workers and technicians. While practical workshops and instructor
competence receive positive ratings, weaknesses are noted in entrepreneurship
training and job placement support.

Overall, employers recognize the technical competence of FTI graduates but
emphasize the need for stronger soft skills and career development support to
maximize employability and workplace success. Also recommended Enhance soft
skills training in communication, teamwork, and professionalism and Strengthen
industry partnerships to align training with employer needs. Also Expand

entrepreneurship education to improve graduate adaptability.

1.5.2 Recommendations:

Revise and update curricula to include CAD/CAM training, pattern making, stitching
techniques, and leather machinery operation to align with industry needs.

Expand content on emerging technologies, such as Al, automation, and digital
manufacturing for modern production processes.

Strengthen entrepreneurship education to equip graduates with business skills for self-
employment opportunities.

Integrate digital literacy training, particularly software applications related to leather
technology.

Improve communication, teamwork, problem-solving, and workplace ethics training
to address soft skill gaps identified by employers.

Enhance machine operation training to ensure graduates have hands-on experience
with industry-relevant equipment.

Strengthen cooperative training programs to provide practical, hands-on experience in
real industry settings.

Establish formal job placement support and career counseling services to assist

graduates in securing relevant employment.
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e Develop employer feedback mechanisms to continuously refine training programs
based on market demands.

e Invest in modernized equipment and advanced technologies to improve hands-on
learning.

e Ensure access to adequate training resources, including workshops, digital design
tools, and industry-standard machines.

e Improve career development services, including mentorship programs and continuous
professional training.

e Expand partnerships with industry leaders and policymakers to ensure FTI remains a
recognized institution aligned with national labor market needs.

e Conduct regular tracer studies and curriculum reviews to ensure training remains

relevant.
1.5.3 Graduate and Employer Trend Analysis

The Leather and Leather Products Technology Department has significantly enhanced its
educational quality, equipping graduates with strong technical and soft skills that meet
industry demands, as evidenced by improved indicators like communication and practical
training. However, challenges remain in infrastructure, student services, and equitable access,
which could hinder progress if unaddressed. To sustain growth, the department should invest
in facilities and support services, expand internships and industry partnerships, integrate
entrepreneurship and digital training, and establish regular feedback mechanisms with
graduates and employers to keep the curriculum aligned with market needs, ensuring

graduates remain competitive in the leather sector.
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